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DAY TWO 
 

Assembling the Pieces of SEL: 
Assessment, Curriculum & Assessment 



 As educators and administrators, we will: 

  Understand how children develop and learn best, including 
 brain development. 

  Have a shared understanding of SEL as a complex, learned 
 set of skills. 

  Be more knowledgeable and adept about developing and 
 implementing effective, aligned curricula, including play. 

  Act upon the critical role of teacher and quality teaching 
 strategies to reach and benefit every child 

  Understand our impact on SEL on the personal and system 
 level (classroom, school, education system, community). 

 

Our Intended Results 



 OUR AGREEMENTS 
o We start and end our meetings on time. 

o We are fully present and engaged. 

o We honor everyone’s time and good faith attempt to 
 participate fully. 

o We respect confidentiality, diverse perspectives and 
 honesty in supporting one another to create a safe 
 environment for open exchange. 

o Everyone has the opportunity to speak once before anyone 
 speaks twice.  

o We focus on solutions rather than admiring the barriers. 

o We work together as a learning community, taking 
 responsibility to create value for each person and 
 agency. 

 



 Overnight Reflections 

Overnight Reflections 



 

Once upow a tiwe, three saw a fnuug little god maned 
Rep that manted to flg.  Ae climped ub in a horse mith 
a lewot on his nahbs aub juwqeb off.  Hfter amnile, a 
pg, promu puck maned Aero cawe dy aub was tne 
little god thaw ne saw doing.  ―f’w tryiug to flg‖, zaib 
tne little god.  Tne dig pnck zaib, ―Gods cau’t flg.‖  Tne 
little god left sab tub ne soou leatueb ne conlb nawe 
gnst is chum fnu cnaziug tacs. 
 

Questions: 
1. What type of animal is the main character of the story? 

2. What is his name? 

3. Does he have a lot of fur or only very little? 

4. What did he jump off of while trying to fly? 

5. What did he hold in his hands? 

6. What type of animal is the second character in the story? 

7.  Is he big or little? 

8.  What color is he? 

9.  Is he a younger or older animal? 

10. What is his name? 

11.  What did the little dog find to do that was equally as much fun?  Chasing _________.                   

                                                                  Squires/ Child Development 

 

THE GOD THAT TREIB TO FLG 
 



 

Once upon a time there was a funny little 
dog named Red that wanted to fly.  He 
climbed up on a house with a towel in his 
hands and jumped off.  After awhile, a big 
grown buck named Hero came by and 
saw the little dog jumping up and down 
from the house.  The big buck asked the 
little dog what he was doing.  ―I’m trying to 
fly,‖ said the little dog.  The big buck said, 
―Dogs can’t fly.‖  The little dog felt sad but 
he soon learned that he could have just as 
much fun chasing cats. 

 

THE DOG THAT TRIED TO FLY 
 



SEL, DAP & YOU 



 All the domains of development and learning—physical, social and 
emotional, and cognitive—are important, and they are closely interrelated. 
Children’s development and learning in one domain influence and are 
influenced by what takes place in other domains. 

 Many aspects of children’s learning and development follow well 
documented sequences, with later abilities, skills, and knowledge building on 
those already acquired. 

 Development and learning proceed at varying rates from child to child, as 
well as at uneven rates across different areas of a child’s individual 
functioning. 

 Development and learning result from a dynamic and continuous interaction 
of biological maturation and experience. 

 Early experiences have profound effects, both cumulative and delayed, on a 
child’s development and learning; and optimal periods exist for certain types 
of development and learning to occur. 

Developmentally Appropriate Practice or 
Developmentally Effective Practice? 



 Development proceeds toward greater complexity, self-regulation, and 
symbolic or representational capacities. 

 Children develop best when they have secure, consistent relationships with 
responsive adults and opportunities for positive relationships with peers. 

 Development and learning occur in and are influenced by multiple social 
and cultural contexts. 

 Always mentally active in seeking to understand the world around them, 
children learn in a variety of ways; a wide range of teaching strategies and 
interactions are effective in supporting all these kinds of learning. 

 Play is an important vehicle for developing self-regulation as well as for 
promoting language, cognition, and social competence. 

 Development and learning advance when children are challenged to 
achieve at a level just beyond their current mastery, and also when they 
have many opportunities to practice newly acquired skills. 

 Children’s experiences shape their motivation and approaches to learning, 
such as persistence, initiative, and flexibility; in turn, these dispositions and 
behaviors affect their learning and development. 



 What does a SEL 
Developmentally Inappropriate 
classroom look like? 

  For babies? 

  For toddlers? 

  For preschoolers? 

  For elementary children? 

  For college students? 

  For educators? 



 Create a caring community of learners 

  Teach to enhance development and 
 learning 

  Plan curriculum to achieve important goals 

  Assess children’s development and learning 

  Establish reciprocal relationships with families 

Guidelines for developmentally 
appropriate practice 

 



SEL in Curriculum, Assessment, 
and Instruction 



Which comes first? . . . . 

Curriculum 

Instruction 

Assessment 



Guam Department of  
Education 

K‐12 Content Standards 
 and Performance Indicators 







What is missing? 

Self-
awareness 

Social-
awareness 

Self-
management 

Relationship 
Skills 

Responsible 
Decision-
making SEL 

Collaborative for Academic, Social and Emotional Learning (CASEL) 



Illinois  P - 12 Standards 





Child SEL Assessments  

 Ages & Stages Questionnaire (ASQ) 

 Devereux Student Strengths Assessment 

 Work Sampling System (Personal and Social) 

 TS GOLD (Social Emotional) 

 Teaching Pyramid Observation Tool (TPOT) 

  

  View 

https://www.kaplanco.com/content/products/DESSAIntroduction.pdf
https://www.kaplanco.com/content/products/DESSAIntroduction.pdf
https://gold.teachingstrategies.com/content/GOLD/helpitems/GOLD_Progressions_EN.pdf
https://gold.teachingstrategies.com/content/GOLD/helpitems/GOLD_Progressions_EN.pdf
https://www.pbis.org/Common/Cms/files/Forum17_Presentations/A13_H1_SocialEmotionalandBehavioralScreeningInstruments.pdf




View 

A Look Inside 

http://archive.brookespublishing.com/documents/TPOT-inside-look.pdf










What is a curriculum? 

What + How + When + Where +  

    How Often + For Whom + By Whom   
             ______________________________________________________________________________________________________________ 

Why 



Early Childhood SEL Curricula 

  Social learning theory – Promoting Alternative Thinking 
 Strategies (PATHS), Kids in Transition (KITS), I Can Problem 
 Solve (ICPS) 

 Pretend-play model- Tools of the Mind 

 Cognitive regulation models- Red Light, Purple Light; 
 mindfulness, yoga, meditation 

 

DOSAGE, FOCUS, FIDELITY OF IMPLEMENTATION, 
PROFESSIONAL LEARNING, FAMILY ENGAGEMENT, DAP/DEP 

 

 

  



Standards-Referenced Curricula 

Standards-Based = Developing curriculum knowing 
what you want to the children to gain 
(intentional/purposeful/ planning). 

Standards-Linked = After-the-fact association to see 
what children have gained 
(incidental/assessment). 

 

  Both approaches are  

 Standards-Referenced! 



  

  



Does Curriculum Matter? 

 No matter what model is ultimately used,   
curriculum affects students by initiating 
learning and by exposing students to 
experiences designed to help all children to 
attain skills and knowledge and to change 
values and feelings. 



Sofia 

Ashti Skyler 

Mira 
Bryson K.D. Rishi 

Meet Your Class 

Raymond 







 Teachers as architects 

 Teachers as translators 

 Teachers as advocates 

 Teachers as leaders 

 Teachers as teachers 

Teachers’ Roles in Curriculum 



  



Research on play is anything but fun.   

Play is unstructured, spontaneous, entered into for its 
own sake, inherently fun, & without goals. 

  

Games have inflexible rules, goals & objectives; often 
seeking to crown a winner; grow out of aggressiveness. 
 

Play is not the same as child-initiated activity or chaos. 
 

Why is play suppressed? 
 

Children’s Play 



  

  

View 

https://www.youtube.com/watch?v=GbSp88PBe9E


“In a completely rational society, the 
best of us would aspire to be teachers 
and the rest of us would have to settle 
for something less, because passing 
civilization along from one generation 
to the next ought to be the highest honor 
and the highest responsibility anyone 
could have.” -  Lee Iacocca 



 Questions & Reflections 



 

Once upon a time there was a furry little dog 
named Reb that wanted to fly.  He climbed up on 
a house with a towel in his hands and jumped off.  
After awhile, a big brown duck named Nero came 
by and saw the little dog jumping up and down 
from the house.  The big duck asked the little dog 
what he was doing.  ―I’m trying to fly,‖ said the little 
dog.  The big duck said, ―Dogs can’t fly.‖  The little 
dog felt sad but he soon learned that he could 
have just as much fun chasing cats. 

          

 

THE DOG THAT TRIED TO FLY 
 


