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Study Background

This report is presented as part of the evaluatiody of the West Virginia Universal Pre-K,
conducted by the National Institute of Early EdieraResearch (NIEER) and Marshall
University on behalf of West Virginia Departmentiducation (WVDE). The evaluation study
examines several key research questions on theieéieess of WVDE Universal Pre-K on
increasing child outcomes with a specific intereseading outcomes. The work encompasses
how those outcomes relate to classroom qualitys $applemental report provides WVDE a
detailed account of the classroom quality for stislén Pre-K and Kindergarten classrooms.
These data provide a comprehensive understanditigg @nvironment and teaching practices in
the classrooms in participating counties. This lleveletail provides the opportunity for WVDE
to use a data-driven continuous improvement appra@asupport increased quality.

Introduction

High-quality preschool education has been put fodvees a response to one of the nations most
serious educational problems: the achievement giflpging American children from minority
and low-income families (Ceci & Papierno, 2005; Bam & Murnane, 2011; Nores & Barnett,
2015). Research finds that high-quality preschdakation programs in the first five years can
produce lasting improvements in school successaah@vement (Barnett, 2008, 2011a; Camilli,
Vargas, Ryan & Barnett, 2010; Yoshikawa et al.,30Well-designed preschool education
programs produce gains large enough to close lmalht¢hievement gap between children from
low- and high-income families at entry to kindetgarand to make even larger reductions in
gaps for minorities (Camilli et al., 2010, Frieddraus, et al., 2016). In some rigorous studies,

! Grateful acknowledgment is made to the West Viggidepartment of Education’s Office of Early Leanmi In
addition, the authors would like to thank the sdb@md schools districts of Fayette, Greenbriend¢eha,
Nicholas, Putnam, Roane and Wood, which opened dloeirs and classrooms to the research team.
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long-term impacts on achievement and social devedop persist even if somewhat smaller than
short-term impacts (Barnett, 2011; Camilli et 2010).

One of the most salient policy issues in early eare education today is how to define
guality and to what extent preschool programs’citnal characteristics and process indicators
influence program effectiveness as measured bgreimils outcomes. Weak associations
between structural features of preschool programdschildren’s learning have led researchers to
focus on classroom process and in-service profieakdevelopment to improve effectiveness
(Pianta et al., 2009; Hamre, Pianta, Hatfield, &052014).

The field has since experienced robust growth énube of observational measures of
quality as part of continuous improvement cycleslidy rating systems, or for program
evaluation more generally (Martinez-Beck, 2011)s@fational measures have also become
central in evaluations of Head Start (U.S. Depantnoé Health and Human Services,
Administration for Children and Families, 2010). Weérthe strength of prediction of child
outcomes from existing measures of quality has lseemwn to be modest (Burchinal, Kainz &
Cai, 2011), those measures and children’s outcdraes shown stronger associations at the
higher levels of process quality (Burchinal, Ka&£ai, 2011; Burchinal, et al., 2014; Hatfield,
Burchinal, Pianta & Sideris, 2015; Hatfield, et 2015; Weiland, et al., 2013). Hatfield, et al.
(2015) summarizes some of the stronger findingschvlevidence associations in experimental
studies between quality and language and literkitig sparticularly in classrooms that are
language-rich. There is also some evidence onipesissociations with children’s behavioral
skills and socio-emotional functioning. For examplestudy on the association between
classroom quality and children’s executive functtiils for the Boston Preschool Program
showed evidence of non-linear associations betweaapasure of attention and inhibitory
control, and the Classroom Assessment Scoring By&&ASS; Pianta et al., 2008), although
null or weak associations otherwise (Weiland, UladsSachs, & Yoshikawa, 2013). Similarly,
recent work on North Carolina’s quality rating dntbrmation system (QRIS) showed higher
socio-emotional outcomes among children in higbeels of classroom quality (Hestenes, et al.,
2014). Acknowledging the possibility that qualityaynhave to be present cumulatively for strong
associations with children outcomes to be obsemeakkhuizen, et al. (2016) focused on
alignment and continuity of quality between Preiti&, and found that children in higher
quality levels of classroom quality in both thereK and K classrooms evidenced better social
skills and reduced behavior problems by first grade

WYV Universal Pre-K Program

WV pre-k program serves 66 percent of four-yeasafdthe state and ranks 6th in the nation in
access to preschool for four-year-olds (Barnettl.e2017). West Virginia has shown gains in
terms of quality standards in the last few yeas@nrently meets all 10 of NIEER’S minimum
guality standards benchmarks because of WV’s nguirement for assistant teachers to have at
least a Child Development Associate (CDA) credénii&/ meets 9 of the 10 newly developed
and more robust benchmarks. The benchmarks inasjolects of class size, ratio, qualifications
(lead teacher requires a bachelor’s degree; assistacher requires a CDA), in-service training,
screening and referral services, meals, and mamgto©nly five other states meet all 10

minimal standards benchmarks (Alabama, Mississlppijsiana’s NCESD program, North
Carolina, and Rhode Island). The passage of SE2Q%5) strengthened West Virginia’'s
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program by requiring a minimum of 25 hours of wedkistruction in the universal Pre-K and
serves as a model for other states.

A report released this spring (Wechsler, et all,6)highlighted the quality of West
Virginia’s Pre-K program stating how the programméiited from several initial design choices.
These included a realistic timeline for programangion and the integration of the program into
the K-12 school aid funding formula. WV has focugadt of its efforts in a continuous quality
improvement cycle that is data driven, with locgluts, in addition to the development of early
learning standards, professional development stgppmyaching and technical assistance. “Since
WV Pre-K’s inception, the state has invested sigaift resources in building the program,
gradually achieving universal access and improguaglity standards.” (Wechsler, et al., 2016,

p.3)

Study Methods

All classroom quality data were collected in th&t lwur months of the school year, from
February through the end of May. The purpose af élvaluation was to assess quality of the
classrooms through observation during a classrasinof approximately 3 hours.

1. Sample

The study focuses on seven counties and is natdateto represent all pre-K programs in the
state. Generalization is dependent on the siméaramong counties in the state to these targeted
seven counties. The participating counties weregrefully selected for participation based on
lower enroliment rates in the Universal Pre-K peogr The counties included are: Fayette,
Greenbrier, Kanawha, Nicholas, Putnam, Roane anoddWhe target sample size for the study
was set at 132 pre-K and 129 K classrooms acresseiyen counties.

In pre-K, ECERS-3 data were collected in 130 clam#is and CLASS data were
collected in 105 classrooms in two separate vi€itdhe target sample of 132 classrooms, 103
classrooms were observed using both the ECERS-#handLASS, 27 classrooms were
observed using ECERS-3 only, and 2 classrooms al@erved using CLASS only. In
kindergarten, classrooms were observed using betAPEEC and CLASS simultaneously in
one visit. Of the target sample of 129 classroatata were collected in 98 classrooms. Table 1
represents the full classroom sample of targetodnserved classrooms for both pre-K and
kindergarten. (Note: Putnam County declined paéitton in the kindergarten quality
observations for this year.)
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Table 1. Classroom Sample by Grade and Instrumsed U

Pre-K Kindergarten
Target ECERS-3 CLASS Target Observed
N Observed Observed N APEEC/CLASS
Fayette 23 23 23 19 19
Greenbrier 18 18 18 16 16
Kanawha 16 16 16 15 13
Nicholas 12 11 11 8 8
Putnam 22 21 15 27 0
Roane 7 7 7 8 8
Wood 34 34 15 36 34
Overall 132 13C 105 12¢ 98

2. Measures

Early Childhood Environment Rating Scale—Third E#CERS-3; Harms, Clifford & Cryer,
2015)

The ECERS-3 is an observation and rating instrurfeerreschool classrooms serving children
aged three to five. The total ECERS-3 score reptes average of the scores on the 35 items
under 6 domains. A rating scale between 1 andugasd, where a rating of 1 indicates inadequate
quality, a rating of 3 indicates minimal qualitytading of 5 indicates good quality, and a rating
of 7 indicates excellent quality. The most updatetes for clarification (published online at
http://ersi.info/ECERS-33_notes.html in August, 2pWere utilized when scoring all

classrooms in this sample. A general descriptiogagh of the 35 items on the ECERS-3 is
provided in Table 2.
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Table 2. ECERS-3 Subscale and Item Descriptions.

Subscale Items Description
Space for 1. Indoor Space Examines indoor space for childstdf, and basic furnishings for
Furnishings routines, play, and learnin
2. Furnishings for care, Focuses on furniture for routine care, play andnieg, including
play, and learnir convenient cubbies for individual us
3. Room arrangement for Assesses if space is arranged so that classrodmwang generally do
play and learnin not interrupt play and supervisic
4. Space for privacy Examines the indoor space for privacy that is atéd and set up

physically in the classroom to discourage interinnx.

5. Child-related display Focuses on appropriateerias displayed for children throughout the
classroom, including simple pictures, posters, aaork.

6. Space for gross motor Looks at the gross motor area to be spacious, gineafe, and easily

play accessible to childrel

7. Gross motor equipmenExamines the equipment for age-appropriatenesssaitxlity and
interes for every child.

Personal Care 8. Meals/snacks Assesses if schedule and sapitacgdures are appropriate during
Routines meal times and staff sit with children during méaiacks to encourage
learning.
9. Toileting/diapering Considers if proper sanitprgcedures are usually followed with
pleasant supervisiol
10. Health practices Examines if proper sanitapcpdures are used consistently as needed,
with a few lapses
11. Safety practices Considers no more than 2 nsajety hazards present indoors or
outdoors permits only a few minor hazar).
Language and 12. Helping children Measures how frequently staff uses specific wood®bjects and
Literacy expand vocabular actions and descriptive words as children expeéeaatines and pla’
13. Encouraging children Assesses how frequently staff ask questions thilreh are interested
to use languag in answering and require longer answ
14. Staff use of books  Examines if staff read appropriate books to childiet relate to
with children current classroom activities or themes, showingradt and enjoyment
while doing so
15. Encouraging Examines if many books are accessible and orgamizediefined

children’s use of book interest center
16. Becoming familiar ~ Focuses on how most visible print is combined pittiures, relates to
with print current classroom topics, and shows a variety atlau
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Subscale Items Description

Learning 17. Fine motor Focuses on the accessibility foldeln of fine motor materials,
Activities including interlocking building materials, maniptilees, puzzles, and
art materials
18. Art Looks for art materials, including drawinmaterials, paints, 3D objects,

collage materia and toolsto be accessible for childre
19. Music and movement Measures how many musienaét and activities are accessible for
children during free play

20. Blocks Examines if there is enough space,hlaiks and accessories from 3
different categories for-3 children to build at onct
21. Dramatic play Looks for many and varied dramptay materials, including dolls,

furniture, play food and dress-up clothes to beessible for children
during free play

22. Nature/science Looks for at least 15 natuieise materials, including living things,
natural objects, factual books, tools or sand/wiatdre accessible for
children.

23. Math materials and Looks for at least 10 different appropriate mattiarials to be

activities accessible, including materials to count/compaemntjties,

measure/compare sizes, and familiarize childreh shiapes
24.Math in daily event:  Assess how staff encour: math learning as part of daily routin:
25. Understanding writtenLooks for at least 3-5 different materials to begamt in the classroom

number that shows children the meaning of print numb
26. Promoting acceptancé.ooks for at least 10 examples of diversity acddssincluding books,
of diversity displayed pictures and materie
27. Appropriate use of  Examines if all observed technology materials usedappropriate and
technology limited to 10- 15 minutesper child during the observatia

Interaction 28. Supervision of gross Looks for careful supervision in order to ensurédehn’s safety.
motol
29. Individualized Looks for many activities observed to be open- draled most allow
teaching and learnin children to be successfi

30. Staff-child interaction Evaluates frequent positive staff- child interaatipwith no long
periods with ncinteraction

31. Peer interaction Captures positive peer intemas during at least half of the
observation
32. Discipline Looks for children to appear to beage of classroom rules, and
generally follow them with reasonable amcs of teacher contro
Program 33. Transitions and Looks for classroom transitions to be usually sthaotd productively
Structure waiting times engaging
34. Free play Examines that free play takes placé hiour during observation,
including some time indoors and some time outd¢oeesather
permitting).
35. Whole-group Examines if staff members are responsive and flexibways that
activities for play and maximize child engagement during whole group alitisi
learning

Classroom Assessment Scoring System (CLASS; PianRgro, & Hamre, 2008)
The CLASS is an observational system that assetsesoom practices in preschool and

kindergarten by measuring the interactions betvatedents and adults. Observations consist of
four to five 20-minute cycles followed by 10-minweding periods.
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Scores (codes) are assigned during various classastivities, and then averaged across
all cycles for an overall quality score. InteranBare measured through 10 dimensions, which
are divided into three domains. The Emotional Sufpgomain is measured by four dimensions:
Positive Climate, Negative Climate, Teacher Sengftiand Regard for Student Perspectives.
The Classroom Organization domain is measuredreg tlimensions: Productivity, Behavior
Management, and Instructional Learning Formats. [eguctional Support domain is measured
by three dimensions: Concept Development, Qualfifyeedback, and Language Modeling. Each
scale uses a 7-point Likert-scale, for which asadrl or 2 indicates low quality and a score of
6 or 7 indicates high quality. The CLASS instrumisnbutlined in Table 3.

Table 3. CLASS Domains and Dimension Descriptions.

Domain Dimension _Description
Emotional Positive Climate  Reflects the emotional conneclietween teachers and children and
Support among children, and the warmth, respect, and ergoywommunicated by

verbal and nonverbal interactio
Negative Climate Reflects the overall level of eeqeed negativity in the classroom:
frequency, quality, and intensity of teacher andrpegativit.

Teacher Encompasses the teacher’s awareness of and reapoess to students’

Sensitivity academic anemotional need

Regard for Captures the degree to which the teacher’s inferectvith students and

Student classroom activities place an emphasis on studamésests, motivations,

Perspective and points of view and encourage student respdityg and autonom
Classroom Behavior Encompasses the teacher’s ability to provide diehavior expectations
Organization Managemer and use effective methods to prevent and redirestighavior

Productivity Considers how well the teacher managstsuctional time and routines and

provides activities for students so that they hilngeopportunity to be
involved in learning activitie

Instructional Focuses on the ways in which teachers maximizeeststlinterest,
Learning Formar engagemenand abilities to learn from lessons and activi
Instructional Concept Measures the teacher’s use of instructional dissossnd activities to
Support Development promote students’ higher-order thinking skills adnition with a focus
on understaring rather than rote instructic
Quality of Assesses the degree to which the teacher proegeb#ck that expands
Feedbac learning and understanding and encourages contiparidipation
Language Captures the effectiveness and amount of teache€ ®f language-
Modeling stimulation and langua-facilitation technique

Assessment of Practices in Early Elementary Clasaso(APEEC; Hemmeter, Maxwell, Ault &
Schuster, 2001).

The APEEC assesses quality in the early elemertariyonment, Kindergarten to third grade,
with a focus on developmentally appropriate prastitDAP; Copple & Bredekamp 2009). The
APEEC is comprised of 16 items which are rated @rpaint scale. A score of 1 indicates
inadequate quality, a score of 5 indicates gooditguend a score of 7 indicates excellent
guality. Items are grouped into three categoriéyskal Environment, Instructional Context,
and Social Context. The APEEC is described in Tdble
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Table 4. APEEC Item Descriptions.

Physical 1. Room Arrangement Assesses the organization tériabs, and space for small
Environment group and individual learnin
2. Display of Child Products Assesses the extenthich child-made work is used in
classroom display
3. Classroom Accessibility Assesses the availghilitmaterials for children to use
independenth

4. Health and Classroom SafetyAssesses how hand-washing and other hygiene iddthimd
addition to emergency pla

Instructional 5. Use of Materials Assesses the variety of hamdsyaterials used with children
Context across subject are
6. Use of Computers Assesses how computers arebysgldren in the
classroom
7. Monitoring Child Progress Assesses the typatatd that are used to monitor child
progress
8. Teacher-Child Language Assesses the degreeith vadachers give children

opportunities to develop language through questgking,
prompting and informal conversatio

9. Instructional Methoc Assesse the modes of instruction us:
10. Integration of Breadth of =~ Assesses the extent to which content is bridgeaksacr
Subject subjects

Social Context 11. Children’s Role in Decision- Assesses the extent to which children are permittedake
Making decisions in their environme
12. Participation of Children withAssesses the degree to which children with digaslare
Disabilities in Classroom integrated into classroom activities.
Activities
13. Social Skills Assesses the extent that behaxipectations are appropriate

for children’s ages and whether discipline is cetesit and
positive for all childre.

14. Diversity Assesses the classroom’s representafidiversity and
culturally responsive activities for childr

15. Appropriate Transitions Assesses the way irckviriansitions are handled between
activities.

16. Family Involvement Assesses the vehicles thnouigich families can participate

in the classroor

3. Procedures

Trained and reliable observers conducted the ob8ens of classroom quality. Initial training
was provided in administering the observation protthat includes the ECERS-3 and the
CLASS for preschool classrooms, and the APEEC muwtion with the CLASS for K
classrooms. Training took place in separate fufl\darkshops. ECERS-3 observers were trained
by an ECERS-3 certified trainer and met the BR&Iability requirements for observer
certification. Each trainee completed three obderma with the trainer with 85% agreement.
CLASS observers were trained by a CLASS certifiather and met the Teachstdmeliability
requirements for observer certification. All obsaien score sheets were cleaned and entered at
NIEER by trained staff.
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Results

Pre-K Classrooms

1. ECERS-3 Results Spring 2016

Scores for the 130 classrooms that were obseniag tiee ECERS-3 are presented in Table 5.
The minimum, maximum, and mean item scores foBh& CERS-3 items, six subscales and

overall scores are shown.

Table 5. ECERS-3 Item, Subscale, and Overall MaadsRanges, N = 130.

ECERS-3 Item and Subscales Mean Minimum Maximum
Overall 4.04 1.60 6.00
Space and Furnishin¢ 3.9t 1.0C 6.2¢
1. Indoor spac 4.7¢ 1.0C 7.0C
2. Furnishings for care, play and learr 4.4C 1.0C 7.0C
3. Room arrangement for play alearning 4.4: 1.0C 7.0C
4. Space for privac 4.4z 1.0C 7.0C
5. Chilc-related displa 4.0¢ 1.0C 7.0C
6. Space for gross motor p 2.9C 1.0C 7.0C
7. Gross motor equipme 2.6¢ 1.0C 7.0C
Personal Care Routin 3.9¢ 1.0C 6.2t
8. Meals/snacl 3.47 1.0C 6.0C
9. Toileting/diaperin 3.81 1.0C 7.0C
10. Health practice 3.4: 1.0C 7.0C
11. Safety practice 5.2¢ 1.0C 7.0C
Language and Literas 4.4¢ 1.0C 6.8(
12.Helping children expand vocabule 4.94 1.0C 7.0C
13.Encouraging children to use langus 4.65 1.0C 7.0C
14. Staff usi of books with childret 4.3¢ 1.0C 7.0C
15. Encouraging children’s use of boc 4.3(C 1.0C 7.0C
16. Becoming familiar with prir 4.1z 1.0C 7.0C
Learning Activitie 3.4€ 1.CO 6.2C
17.Fine moto 4.3% 1.0C 7.0C
18. Ar 4.0¢ 1.0C 7.0C
19. Music and movemet 3.04 1.0C 7.0C
20. Block: 3.0¢ 1.0C 7.0C
21. Dramatic Pla 3.6 1.0C 7.0C
22. Nature/scienc 3.0¢ 1.0C 7.0C
23.Math materials and activitie 3.0¢€ 1.0C 7.0C
24.Math in daily event: 3.7 1.0C 7.0C

2 ERSI is the company that sells ECERS-3 productseNhformation about the tool, as well as relidpil
guidelines, can be found at http://www.ersi.info/

2Teachstone is the company that sells CLASS progunismanages/sells CLASS observer trainings, matiéns
etc. All training activity is monitored and repadtto them http://www.teachstone.com/about-teachstone/

9|NIEER



25.Understanding written numb 2.8t 1.0C 7.0C

26.Promoting acceptance of divers 4.3¢ 1.0C 7.0C
27. Appropriate use of technolc (N=87) 2.6€ 1.0C 6.0C
Interactior 4.8C 1.0C 7.0C
28. Supervision of gross mo 3.5 1.0C 7.0C
29. Individualized teaching and learni 4,94 1.0C 7.0C
30. Staf-child interactior 5.5C 1.0C 7.0C
31. Peer interactio 4.9t 1.0C 7.0C
32. Discipline 5.0¢ 1.0C 7.0C
Program Structur 4.41 1.0C 7.0C
33. Transitions and waiting tim 4.5: 1.0C 7.0C
34. Free pla 4.4: 1.0C 7.0C
35. Whole-group activities for play and learnii(N=12¢) 4.3(C 1.0C 7.0C

Overall ECERS-3 scores

Figure 1 shows the overall mean scores for thecl&rooms observed using the ECERS tool.
A sizable percentage of the scores are in the nainiongood range (3.00-5.00; 63%), the next
largest percentage of scores fall in the exceli@nge (5.01-7.00; 22%) and finally the smallest
percent of scores are in the inadequate range-@2l98) 17%). The most frequent ECERS-3
overall score is in the 4.00-4.49 range, which aoted for 27 classrooms (21%). Figure 1
shows the distribution of scores.

Figure 1. Distribution of Overall ECERS-3 Scores; N30.
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Scores

Space and Furnishings Subscale
The Space and Furnishing Subscale encompassassttee¥en items on the ECERS-3 scale and
looks at the physical space the children use fay pbth indoor and outdoors, and the furniture

and equipment that are present within each spgezifgally, the Room Arrangement item
assesses how the indoor space is utilized and hevy imnterest centers or play areas are set up

10N IEER



for children inside the classroom. The distinctimtween an interest center and a play area is of
particular importance in the interpretation of &as it affects this item and several additional
items on the tool. The ECERS-3 defines a play asga space where play materials are
provided for children to use” (Harms, Clifford & yar, 2015) and an interest center as “a clearly
defined play area for a particular kind of play0{®). Five appropriately equipped interest
centers, including a cozy area, is the requirerfeerd score in the good to excellent range. The
Child-Related Display item looks at the posters phatos displayed for children, requiring that
pictures of the children as well as individualizgtivork be displayed to obtain a score in the
good to excellent range. Lastly, the Space for &Msetor Play and the Gross Motor Equipment
items consider not only the physical spaces usegrtiss motor play and the equipment
accessible within those spaces, but also the anwduimhe children have access to both the
space and equipment, with 30 minutes each day bleegequirement for a score of five to
seven. The term “accessible” is pertinent in unideding the ECERS-3 framework. The
instrument defines “accessible” as the materias ¢hildren can access themselves. This is
without the help of an adult to reach the mateti@sause they are stored on a shelf too high for
children to reach or take out the materials fronakernate storage space.

The overall mean score for this subscale is 3.8&yéen the minimal and good range.
Within this subscale, the highest scoring itermolor Space, with a score of 4.75, indicating
that classrooms in which children learn and playairadequate space and cleanliness and have
adequate lighting and ventilation. The lowest sapitem is the Gross Motor Equipment item,
which scored 2.69, and aligns closely with the dac Gross Motor Play item, which scored
2.90. Scores on these items are just below themalmiange largely because of the previously
mentioned time requirement. Based on the ECERSeelijoes, the observer must observe each
child provided 30 minutes of vigorous gross motaygime each day, which includes access to
the gross motor equipment, including during theterimonths. The lower scores may reflect
that the Space for Gross Motor item requires tlaesmused for gross motor play be reasonably
safe. This includes, for example, having bollandsiad an outdoor playground that is directly
surrounded by moving cars.

Figure 2 shows that the mean scores in the SpatEwmishings Subscale for the 130
Pre-K classrooms observed are largely spread atit,majority of the scores in the minimal to
good range (3.00-5.00; 62%), and few scores innheequate (1.00-2.99; 20%) and excellent
ranges (5.01-7.00; 19%). The most frequent scarettse 4.00-4.49 range, which accounted for
27 classrooms (21%) on the Space and Furnishinigscle.
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Figure 2. Distribution of Scores on ECERS-3 SpawkFurnishings Subscale, N = 130.
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Scores

Personal Care Routines

The Personal Care Routines Subscale includestiEmsifocusing on health, hygiene and safety
practices. The Meals/Snacks item and the Diapéroigting item require that to achieve a

score of 5 to 7, every child must wash their hamitls soap and water for a total of 20 seconds
before and after each meal, as well as after eseloithe bathroom. Additionally, the Health
Practices item outlines five specific times thatdren are required to wash their hands,
including before and after using wet or shared @gnsaterials, and upon arriving in the
classroom. This item also considers the nap praesduracticed by each classroom. To score in
the high range, nap procedures must be considarethsy, children’s personal belongings
(including sheets and blankets) should not touct,children are to be spaced at least 18 inches
(ideally three feet) apart while napping. The Safactices item considers all safety hazards
inside the classroom and in the outdoor gross narvea. This item categorizes safety hazards
into two groups, major hazards and minor hazarts.difference between a major and a minor
hazard is the degree to which a child can potéyntia injured; major hazards result in serious
injury and potentially death, while minor hazardsuit in very minor injury. To earn a score of
seven, there must be zero major safety hazardsmirgéeough a few minor hazards are
acceptable. Each of these items are outlined s@tbeore of one indicates minimal adherence to
the health, hygiene and safety practice guideliaesore of four indicates a moderate amount of
adherence to those guidelines, and a score of sedmates near perfect adherence to the
guidelines.

The overall mean score for this subscale is $88ing it near the middle of the seven-
point scale, between the requirements for minimadl good. The highest scoring item is Safety
Practices with a mean score of 5.26 just abovgdloel range. A score in this range indicates
minimal safety hazards in the indoor and outdo@irenments and staff who are aware of and
working to prevent all potential hazards that cauide throughout the observation. The range of
scores for this item was one through seven, medhatgvhile there were classrooms with zero
major safety hazards that scored a seven, thee al®y classrooms with many major hazards
that scored a one. The lowest scoring item in #msdhal Care Routines subscale is Health
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Practices, with a mean of 3.43. This item fallg plsove the requirements set for the minimal
range and shows that proper sanitary requiremeatsfeen not being met during class time or
during nap time. The next lowest scoring item wasaM/Snacks, with a mean of 3.47,
indicating that the proper hand washing technigugenerally practiced consistently or
frequently enough. Note that the range for thisiite one to six, which indicates there is no
classroom that scored a seven for Meals/Snacks.

Figure 3 shows the distribution of mean scoresherfaur items encompassing the
Personal Care Routines Subscale. The scores &butisd closely in the minimal (three) to
good (five) range, and taper off as they reachrtadequate and excellent ranges: 18% of
classrooms scored in the inadequate range (1.®);&9% scored in the minimal to good range
(3.00-5.00), and 17% scored in the excellent rdbdg¥l-6.50). No classrooms scored in the 6.51
- 7.00 range on this subscale. The most frequamesegas in the 4.01 - 4.49 range with 26
classrooms (20%).

Figure 3. Distribution of Scores on ECERS-3 PerkQ@aaie Routines Subscale, N = 130.
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Language and Literacy Subscale

The Language and Literacy Subscale includes it&2vis6lon the ECERS-3 scale and focuses
largely on how the staff frame their activities andterials to develop the language and literacy
skills of the children. Item 12, Helping Childrexand Vocabulary, expects that staff use a
wide range of vocabulary words and expand on th@lsvthat children use. Similarly, the item
Encouraging Children to Use Language focuses oarntmunt and the quality of the questions
staff members ask the children and how well th# etecourages and facilitates casual
conversation between children and staff and betwbédren and their peers. The item Staff Use
of Books with Children requires that staff read tiplg books to children over the course of the
three-hour observation. To receive a score in tweldo excellent range on this item children
must be actively involved during all story timeowkver, story time may be with only one child
and does not have to be with the entire class. maging Children’s Use of Books requires a
reading center that is accessible (as defined abovene hour during the observation, with
many books accessible for children and children shmw interest in those books. Lastly, the
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item Becoming Familiar with Print requires that masible print is combined with pictures and
staff take dictation in a way that is interestimgl &ngaging to children.

The overall mean score for the Language and layeBbscale is 4.48, making it the
second highest scoring subscale of all six subscalee highest scoring item within this
subscale is Helping Children Expand Vocabulary itinean score of 4.94, which is near the
requirement for a rating of good. This indicatest tivhile, on average, staff sometimes use
specific vocabulary words and define unfamiliar dgfor children, they did not do so
frequently during the three-hour observation. Towedst scoring item in this subscale was
Becoming Familiar with Print. A mean score of 4pl@ces it between minimal and good. To
achieve a higher score staff must take dictatiomduhe observation and demonstrate that print
is a useful tool in an explicit and engaging manner

Figure 4 presents the distribution of scores enLi#nguage and Literacy subscale. The
scores on this subscale are more evenly distritthia the previous two subscales, with 19
classrooms (15%) falling in the 1.00-2.99 rangec¢l@8srooms (52%) falling in the 3.00-5.00
range, and 43 classrooms (33%) falling in the %.@D range. The highest scoring classrooms
received a 6.80 (2%). The most frequent scoreméate 4.00-4.49 range (20 classrooms).

Figure 4. Distribution of Scores on ECERS-3 Languangd Literacy Subscale, N = 130.
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Learning Activities Subscale

The Learning Activities Subscale evaluates learciEigters in 11 items. Each item examines a
different learning center (note: items 23-25 examthre math learning center across 3 items).
Each learning center has differing material requiats, expecting that a certain number of
materials be present that are designated for aplant type of play, without any interfering
materials to distract from the type of play meamtdach learning center. For example, to receive
a score of 5 to 7 in the item examining Fine Motbere must be at least 10 different fine motor
materials, at least one from each of the four caieg of materials listed, without any other
materials present in the area. The time requirerfoerggach learning center is the same for each
of the items in this subscale, apart from the tetiy item. To score at the minimal level of 3
the materials must be accessible to all childrerafdeast 25 minutes. To score at the good level
of 5 the materials must be accessible to all chiidor at least an hour. As mentioned, ltems 23-
25 examine the math learning center, evaluatingrthterials accessible to the children, the math
activities that are carried out during the obseovatthe math talk that is used during the
observation, and the written numbers that are foaride display and play materials.

The overall mean score for this subscale is 3uéb nearly 0.5 above the requirements
for minimal. The highest scoring item is Promotieceptance of Diversity, with a mean score
of 4.35. This mid-range score indicates that ctam®is had a substantial amount of diversity
materials including books, displayed pictures, sladihd dramatic play food. The classrooms
showed lower quality in including diversity as pafidaily activities and positively discussing
the benefits of similarities and differences amaémrpddren. The lowest scoring item is
Appropriate Use of Technology with a mean scor2.66. The time requirement for the
technology item is different than the other LeagWctivity items. The maximum time for
technology is between 10 and 15 minutes per ctégending on the type of technology being
used. This item demonstrates that many classroansotl adhere to these guidelines. It is also
notable that the maximum score on this item was,areeaning there are zero classrooms that
scored a seven, or excellent, for Appropriate UsBechnology.

Figure 5 presents the distribution of scores enLimarning Activities Subscale. The most
frequent scores are in the 2.5-2.99 and 3.5-3.8§eawith 22 classrooms (17%) in each of these
ranges. The scores for this subscale have theeshedinge of all six subscales, with the lowest
score of a 1.09 (one classroom, 0.8%) and the bigiuere of a 6.2 (one classroom, 0.8%). One
potential reason for such a high percentage ofasns (91%) scoring below a 5 on this
subscale is the time requirement mentioned abdve ECERS-3 allows for a two-minute
leeway while timing learning activities, but it waen found amongst the sample observed that
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every child did not have access to every interestar for at least one hour during the three-hour
observation.

Figure 5. Distribution of Scores on ECERS-3 Leagrwtivities Subscale, N = 130.
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Interactions Subscale

Thelnteractionsubscale of the ECERS-3 assesses the degree to tehhers supervise
children during gross motor time, how they indivatine teaching and learning and how children
and teachers interact among each other. The Ssperof Gross Motor item was the lowest
scoring item of this subscale at 3.55. This mehasih many cases some of the indicators in the
“good” category were not observed. This categorthefitem requires that staff not only
supervise children to ensure that they are sateglba that staff interactions are all (almost all)
positive and that they are highly interested irtipgating with children as they specifically
engage in gross motor play activities.

Figure 6 presents the distribution of scores enltiteractions Subscale. The most
frequent scores are in the 5.00-5.49 with at wit&8 classrooms (22%) in this range. The scores
for this subscale are skewed toward the higheraafghe 7-point scale.
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Figure 6. Distributions of Scores on ECERS-3 IntBom Subscale, N = 130.
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Program Structure

The final subscale iBrogram Structurevhich examines the general formats of the clagsroo
and how the children spend their time. The lowestiag item of this subscale was that of
“Whole -group activities for play and learning” whi averaged 4.30. Generally, this item
examines the flexibility of the staff working withildren and how they respond to children’s
individual needs for different pacing in effortskeep children engaged in group times. The
indicators of this item seek to assess very spathfi whether group times are meaningful and
engaging for all the children in the class and tstaif are being intentional about these times of
the day. To achieve a score of good (5), staff dmgled to be seen being responsive to
children’s needs during group times (e.g. movirmgrfra story to an interactive song when
children become restless).

Figure 7 presents the distribution of scores enRfogram Structure Subscale. The most
frequent scores are at 4.00-4.49 with at totakotlassrooms (18%) in this range. The scores for
this subscale show that more than half of the otasss (88; 68%) score 4.0 or above.
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Figure 7. Distribution of Scores on ECERS-3 Prog&tmicture Subscale, N = 130.
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2. CLASS Scores Spring 2016

The scores presented here reflect overall mearthédt05 pre-K classrooms that were observed
using the CLASS instrument. In general, the scatéems for this evaluation are slightly under
the findings from the National Overview of CLASSRne-K classrooms in 2015 (OHS, 2015).
The highest scores are in the domain of Emotionpp8rts, with a national mean of 6.03, mid-
high scores in the Classroom Organization sectidim amnational mean of 5.80, and lower
scores in the Instructional Support domain wittaamal mean of 2.88. Table 6 presents the
minimum, maximum, and means for the 10 CLASS dinmssand three domains for this study.

18 [N IEER



Table 6. Pre-K CLASS Dimension and Domain MeansRakges, N = 105.

Emotional Support Domain 5.66 2.35 6.95

1. Positive Climate 5.81 2.40 7.00
2. Negative Climate* 6.67 3.00 7.00

3. Teacher Sensitivity 5.37 1.60 7.00
4. Regard for Student Perspectives 4.80 1.20 7.00
Classroom Organization Domain 5.09 1.33 6.87
5. Behavior Management 5.29 1.00 7.00

6. Productivity 5.37 1.60 7.00
7. Instructional Learning Formats 4.62 1.40 6.60
Instructional Support Domain 2.65 1.13 5.33
8. Concept Development 2.54 1.00 5.20

9. Quality of Feedback 2.62 1.00 5.00
10. Language Modeling 2.78 1.00 6.00

*The Negative Climate dimension is reverse scorethat a high score represents “good.”

Emotional Support Domain

The Emotional Support domain documents if intecagiin the classroom foster a nurturing and
safe environment for children to learn. One impatrfaature of this domain is that teachers are
not dismissive, as this would affect scores neghtivi he Positive Climate and Negative
Climate dimensions examine the emotional connedigiween teachers and students.
Specifically, the Positive Climate dimension “refie the emotional connection between the
teacher and students and among students and thahyaespect, and enjoyment communicated
by verbal and nonverbal interactions” (Pianta, baoR& Hamre, p.23). The Negative Climate
dimension “reflects the overall level of expressedativity in the classroom” (p. 28). Mid to
high level scores in the Negative Climate dimensnaicate evidence of instances of observed
harsh threats, yelling, a lack of eye contactapcasm from the teachers. Throughout this report,
the Negative Climate scores have been transpossahing that high level scores indicate a lack
of expressed negativity. The Teacher Sensitivityeatision considers the extent to which
teachers anticipate problems and provide suppoahitddren. The Regard for Student
Perspectives dimension of this domain looks tohese comfortable students appear to be in
their environment. Evidence for this is how childggarticipate, seek help and take risks, and if
the teachers foster an environment where childzehdafe to behave in this way. The dimension
also documents the degree to which interactionbased on children’s interests and
perspectives, and how well teachers encouragerehild be autonomous. In this item, teachers
are assessed on their flexibility and the amoumipportunities that they provide for children to
share ideas.

The overall mean score for this domain is 5.66ipgit in the mid-high range. This
indicates that on average during the observati@ashers on average were seen demonstrating
numerous positive behaviors and few, if any, harsractions with their students. The highest
scoring dimension within the Emotional Support Damia Negative Climate, with a mean of
6.67, meaning that teachers exhibited very litdgativity towards the children, and children
exhibited very little negativity toward each othkiis, however, important to note the range for
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this item. The lowest score is a 3 and the higbeste is a 7. This means that at least one
classroom exhibits a substantial amount of neggtoxner the course of the five observation
cycles. The lowest scoring dimension is Regardstodent Perspectives, with a mean of 4.80,
which is a mid-range score. Key words in the CLA&E are “always”, “sometimes” and
“never”, and a score of 4.80 indicates that th# siahe classrooms in this sample “sometimes
exhibited the behaviors indicative of the dimendisted above. Teachers, on average,
“sometimes” showed flexibility, they “sometimes’labed students choice, and they
“sometimes” encouraged student expression.

Figure 8 shows the distribution of scores acrbesEmotional Supports Domain. No
classrooms scored below a 2.35 and most classramms the mid-high to high range (87
classrooms, 82.9%).

Figure 8. Distribution of Scores on CLASS EmotioSapports Domain, N = 105.
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Classroom Organization Domain

The Classroom Organization domain examines theatgthrough which the teachers manage
behavior, time, and activities. The Behavior Mamaget dimension examines if behavior
expectations are clear and consistent. This diroaredso documents how proactive teachers are
in preventing misbehavior. The Productivity dim@msassesses the degree to which teachers
manage time, pacing and transitions throughoutityeand across activities. Finally,
Instructional Learning Formats measures how teaameximize their facilitation of student
learning during activities. This includes how effee questions are, how clear learning
objectives are, and whether there is a range abrdyipities for children to learn. Student interest
is also taken into consideration in this dimension.

The overall mean score for this domain is 5.0%ipuit in the mid-high range. The
highest scoring dimension within this domain isdRretivity with a mean score of 5.37, also in
the mid-high range. A score this high demonstrdtasduring much of the observation, the
children had something to do with no period whéexé¢ were no activities offered. The lowest
scoring dimension is Instructional Learning Formaith a mean score of 4.62. A mid-range
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score such as this indicates that the staff ircckhg&srooms sometimes used effective facilitation
to teach the children and sometimes used a vasfatyodalities and materials while doing so.
Figure 9 presents the distribution of scores em@tassroom Organization Domain. The
most frequent scores are in the 5.00-5.49 and 5.9®+ange, with 21 classrooms in each (20%).
The lowest scoring classroom received a 1.33 amthifhest scoring classroom received a 6.87.

Figure 9. Distribution of Scores on CLASS Classrdorganization Domain, N = 105.
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Instructional Supports Domain

The Instructional Supports Domain assesses thegttens through which teachers deliver and
facilitate high-order thinking skills and devel@mbuage. As mentioned previously, this domain
is the most difficult, yet critically important, dwin when considering teacher practices that
have impacts on student growth. The first dimens@oncept Development, measures teachers’
use of discussions to stimulate reasoning and sisally also assesses the extent to which
teachers encourage creativity and how teachergrateeconcepts into children’s lives. High
scoring classrooms in this dimension are staffeddyts who are consistent and intentional
about how they present questions and promote probtdving. A key element of this item is not
that teachers do these things in isolation ondeige, but that they are consistently happening
throughout the day. Similarly, the Quality of Feadk dimension measures the quality of
teacher responses to children’s talk. It seeke¢onghether teachers provide hints, are persistent,
ask for explanations of thinking, and how spedifiey are in responses to children. Classrooms
scoring high in this dimension are those that destrate teachers scaffolding, helping children
to solve a problem by providing resources or adylegktions, and doing these things for as long
as it takes the child to come to a resolution. fli@ dimension under this domain is Language
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Modeling which measures both the quality and amofiteacher’s language used for
developing language in children.

Figure 10 presents the distribution of scorefi@ltstructional Support Domain. The
most frequent scores are in the 2.0-2.49 rangé, 2&tclassrooms (24%). The lowest scoring
classroom received a 1.13 and the highest scolasgroom received a 5.33.

Figure 10. Distribution of Scores on CLASS Instrocal Support Domain, N = 105.
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3. Teacher Demographic Data.

Table 7 presents all pre-K teacher data gatheedwivey during the administration of the
classroom observations. Data were collected frotnl@2d teachers and 117 assistant teachers.
Two long-term substitutes were observed but wetenotuded in this analysis of teacher
demographic data.
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Table 7. Pre-K Lead and Assistant Teacher Demogrdpdia.

Teacher Education GED - - 2 1.71%
High School Diploma - - 26 22.22%
Some college or AA 2 1.63% 76 64.95%
Bachelor's Degree 69 56.56% 10 8.55%
Master’'s Degree or higher 51 41.80% 1 0.85%
Missing - - 2 1.70%

Experience in Early 0 - 5years 49 40.16% 47 40.17%

Childhood 6 - 10 years 28 22.95% 31 26.49%
More than 10 years 43 35.24% 33 29.46%
Missing 2 1.63% 6 5.13%

Certification Yes 114 93.44% 59 50.04%

No 7 5.73% 58 49.57%
Missing 1 0.81% 0 -

Kindergarten Classrooms
1. APEEC Scores Spring 2016

Scores for the 98 kindergarten classrooms obsersied the APEEC are presented in Table 9.
The minimum, maximum, and mean scores for all 1L&B€ items and overall scores are
shown. The APEEC is comprised of 16 items whichrated on a 7-point scale. A score of “1”
is deemed “inadequate,” a score of “5” is considégmod,” and a score of “7” is thought of as
“excellent.”

The Assessment of Practices in Early Elementargstéems (APEEC) examines
developmentally appropriate practices in classroaitis children from Kindergarten through
Third Grade. The tool is broken down into 16 itemany of which are scores based on both
observation and interview (with the lead teachd¥s}.purposes of organization, the 16 items are
grouped into three categories: physical environgmastructional context, and social context.
However, no research has been done to demongietalidity of the three categories in
measuring a classroom in terms of the three caegbsted, so it is not appropriate to quantify
the tool in such terms.

Table 8 shows that the highest scoring item in RAYy&nvironment is Health and
Classroom Safety at 4.52. This demonstrates thah&s generally have basic first aid supplies
and children’s medical and emergency informatiorealily available. Often, the lack of
handwashing routines before eating meals and siaekents classrooms from scoring higher
on this item. The lowest scoring item in PhysicaliEonment is Display of Child Products with
a mean of 2.99 on the 7-point scale. To achiev®eef 5 or higher on this item most students
must have at least one item displayed, some preduogst be posted at the students’ eye level,
and the displays must contain original work whexehestudent’s work is different. The highest
scoring item in Instructional Context is the UseCaimputers followed by Monitoring of Child
Progress. The lowest scoring item is IntegratioBrafadth of Subjects. This item is also the
lowest mean score on the APEEC. This item look®fmortunities for gross motor activities for
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all students at least once a day and that acswitigorojects require that students use skillssacro
domains (i.e., math and science) concurrentlyasdtlence a day. In Social Context Participation
of Students with Disabilities and Appropriate Triéings are the two highest scoring items. The
lowest scoring item is Diversity which looks fovariety of diversity materials and information

to be present in the classroom.

Table 8. APEEC Items and Overall Means and Rarigjes98.

Overall

Physical Environment

1. Room Arrangement

2. Display of Child Products

3. Classroom Accessibility

4. Health and Classroom Safety
Instructional Context

5. Use of Materials

6. Use of Computers

7. Monitoring Child Progress

8. Teacher-Child Language

9. Instructional Methods

10. Integration and Breadth of Subjects
Social Context

11. Children’s Role in Decision-Making
12. Participation of Children with
Disabilities

13. Social Skills

14. Diversity

15. Appropriate Transitions

16. Family Involvement

3.83

3.30
2.99
3.44
4.52

451
5.14

4.97
3.33

4.18
2.49

3.58
4.52

3.91
2.59
4.32
3.62

2.31

2.00
1.00
1.00
2.00

1.00
1.00

2.00
1.00

1.00
1.00

1.00
1.00

1.00
2.00
1.00
2.00

5.50

7.00
6.00
7.00
7.00

7.00
7.00

7.00
7.00

7.00
6.00

7.00
7.00

7.00
7.00
7.00
7.00

The average of all 16 items are reported in analvAPEEC score, which is represented in the
distribution in Figure 11. This figure demonstratiest 78.5% of the scores fall within the range
of 3to 4.5. Few classrooms fall in the 2 to 289 (11%) and no classrooms averaged a score
below a 2. There are 10 classrooms (roughly 10%)gbore 5 or 5.5 overall on the APEEC

which places them in the “good” range.
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Figure 11. Distribution of Overall APEEC Scores=198.
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2. CLASS Scores Spring 2016

The scores reported here are the mean scoresf@Btkindergarten classrooms that were
observed using the CLASS instrument. Table 9 ptegtie minimum, maximum, and dimension
mean scores for all 10 CLASS dimensions and treetdomains.

Table 9. CLASS Item, Subscale, and Overall MeansRamges, N = 98.
CLASS Dimensions and Domains

Emotional Support Domain 5.48 3.45 6.50

1. Positive Climate 5.62 2.80 7.00
2. Negative Climate* 6.69 3.40 7.00

3. Teacher Sensitivity 5.26 3.00 7.00
4. Regard for Student Perspectives 4.37 2.00 6.00
Classroom Organization Domain 5.14 3.33 6.53
5. Behavior Management 5.35 3.40 7.00

6. Productivity 5.37 3.00 7.00
7. Instructional Learning Formats 4.70 2.80 6.20
Instructional Support Domain 2.23 1.00 4.13
8. ConcepDevelopmer 2.C5 1.0C 4.4C

9. Quality of Feedback 2.36 1.00 4.60
10. Language Modeling 2.28 1.00 4.60

*The Negative Climate dimension is reverse scorethat a high score represents “good.”
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Emotional Support Domain

The overall mean score for the Emotional SuppornBia is 5.48, putting it in the high end of
the mid range. The highest scoring dimension isateg Climate, with a mean score of 6.69,
indicating that most classrooms exhibited veryelittegative interaction between teachers and
children and children and their peers. It is imanttto note, however, that the minimum score is
3.40, demonstrating that there is at least onesidasn in which there was a substantial amount
of negativity expressed throughout all five cyabéslata collection. The lowest scoring
dimension is Regard for Student Perspectives, avitiean score of 4.37. A mid-range score in
this dimension indicates classrooms with teachérs sometimes show flexibility, sometimes
give students responsibility, and sometimes areicage of student’s movement throughout the
day.

Figure 12 presents the distribution of scores actios Emotional Support Domain. There were
zero classrooms that scored below a 3.45, whiahtise low end of the mid range, while the
most frequent score is at the high end of the mndje (5.50-5.99; 35%). Out of the 98
classrooms observed, 76 classrooms scored someimitbeemid range (3.00-5.99, 78%), while
the other 22 classrooms scored somewhere in tlerange (6.00-7.00, 22%).

Figure 12. Distribution of Scores for Emotional $ag Domain, N = 98.
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Classroom Organization Domain

The overall mean score for the Classroom Orgamzddomain is 5.14, putting it at also at the
high end of the mid range. Behavior ManagementRmoductivity are the two higher scoring
dimensions, with means of 5.35 and 5.37, respdygti$eich high scores indicate classrooms in
which there are effective methods in place to Ippévent and redirect misbehavior, while most
student behavior observed during the five cycles emampliant and appropriate. Additionally,
the teachers were observed to manage their instnattime well, with little time wasted. It is
important to note that in the Productivity dimemsithe quality of the activities is not
considered, rather only that there are activitieslable.
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Figure 13 presents the distribution for the meamescin the Classroom Organization Domain.
Like the Emotional Supports Domain, there were lagsrooms that scored in the low range in
all three dimensions. Of the 98 classrooms obse®2df them scored in the mid range (92%),
and the remaining 11 classrooms scored in theriaighe (8%).

Figure 13. Distribution of Scores for Classroom &rigation Domain, N = 98.
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Instructional Support Domain

The Instructional Supports Domain assesses thegttens through which teachers deliver and
facilitate high-order thinking skills, and devell@gmguage. As mentioned previously, this domain
is the most difficult, yet critically important, dwin when considering teacher practices that
have impacts on student growth. The mean scorifodomain is 2.23 with averages ranging
from 1 to a maximum of 4.13 on a 7-point scale.

Figure 14 presents the distribution for the meamescin the Instructional Support
Domain. Classrooms cluster near the lower endetdale for this item. There are no
classrooms scoring at 4.5 or above. There is n@@8¥ of classrooms scoring a 2 or below for
this domain.
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Figure 14. Distribution of Scores for Instructioisalpport Domian, N = 98.
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3. Teacher Demographic Data.

Table 10 presents all kindergarten teacher dateegad via survey during the administration of
the classroom observations. Data were collected 86 lead teachers and 74 assistant teachers.

Table 10. Kindergarten Lead and Assistant Teacken@yraphic Data.

Lead teacher Assistant Teacher
Teacher GED - - - -
Education High School Diplom - - 15 20.27%
Some colleg or AA - - 51 68.92%
Bachelor's Degre 42 44.21Y% 4 5.40%
Master’s Degree ¢ 53 55.78% - -
Experiencein | Missinc - - 4 5.40%
Experience in 0- 5 year: 2C 21.05% 12 16.21%
Early Childhood | 6-10 year 19 20.00% 22 29.72¥%
More than 10 yea 55 57.89¥% 33 44.59Y
Missing 1 1.05% 7 9.45%
Certification Yes 94 98.94Y% 33 44.59%
No - - 32 43.24Y
Missing 1 1.05% 9 12.16 ¥
Summary

This is the first report of classroom quality fore®{ Virginia Pre-K evaluation. Classroom
observations in pre-K and kindergarten will conérgoing forward for the length of the research
study. In general, pre-K classrooms in these ceardre averagingoderate levels of quality as
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measured by the ECERS-3, and the CLASS Emotiongp&tiand Classroom Organization, but
low levels of quality on the CLASS instructionalpgwrt measure.

Kindergarten classrooms show lower overall levélguality as measured by the APEEC
and the CLASS instructional, but quite similarhe pre-k classroom on the CLASS Emotional
Support and Classroom Organization measuras. report focuses on providing considerable
depth into each measure of classroom quality tpaufforts for it's improvement.

Sub appendices B.1 and B.2 present the data fariesitument by county for
comparison of county scores to the state meansoardnsideration of quality across counties.
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Additional Tables
Preschool Data by County

Table Al. ECERS-3 Item, Subscale, and Overall MeawsRanged;ayette County, N=23

ECERS-R Items and Subscales Mean Minimum Maximum
Overall 3.70 2.06 5.23
Space and Furnishings 3.94 1.71 5.43
1. Indoor space 4.61 2.00 7.00
2. Furnishings for care, play and learning 3.74 1.00 7.00
3. Room arrangement for play and learning 3.83 1.00 6.00
4. Space for privacy 3.91 1.00 6.00
5. Child-related display 3.52 1.00 7.00
6. Space for gross motor play 3.91 1.00 7.00
7. Gross motor equipment 4.04 1.00 6.00
Personal Care Routines 4.12 3.00 5.25
8. Meals/snacks 3.35 1.00 5.00
9. Toileting/diapering 4.17 2.00 7.00
10. Health practices 2.96 1.00 6.00
11. Safety practices 6.00 1.00 7.00
Language and Literacy 3.40 2.20 5.80
12. Helping children expand vocabulary 4.17 2.00 6.00
13. Encouraging children to use language 3.78 2.00 6.00
14. Staff use of books with children 2.78 1.00 6.00
15. Encouraging children’s use of books 3.30 1.00 7.00
16. Becoming familiar with print 2.96 1.00 4.00
Learning Activities 3.00 1.80 4.27
17. Fine motor 2.61 1.00 6.00
18. Art 3.57 1.00 7.00
19. Music and movement 2.43 1.00 6.00
20. Blocks 2.83 1.00 5.00
21. Dramatic Play 3.26 1.00 6.00
22. Nature/science 2.52 1.00 4.00
23. Math materials and activities 2.78 1.00 5.00
24. Math in daily events 3.22 2.00 5.00
25. Understanding written numbers 2.22 1.00 5.00
26. Promoting acceptance of diversity 4.30 2.00 5.00
Interaction 4.70 1.60 6.80
27. Appropriate use of technology 3.87 2.00 5.00
28. Supervision of gross motor 4.30 1.00 7.00
29. Individualized teaching and learning 3.87 1.00 7.00
30. Staff-child interaction 5.43 2.00 7.00
31. Peer interaction 4.74 1.00 6.00
32. Discipline 5.13 2.00 7.00
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Program Structure
33. Transitions and waiting times
34. Free play

35. Whole-group activities for play and learning

3.84
4.13
3.91
3.48

1.33 6.00
1.00 6.00
1.00 7.00
1.00 5.00

Table A2. CLASS Dimension and Domain Means and Rajkgqyette County, N=23

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.44 4.35 6.25
1. Positive Climate 5.36 3.80 6.60
2. Negative Climate 6.57 5.20 7.00
3. Teacher Sensitivity 5.10 3.60 6.20
4. Regard for Student Perspectives 4.74 3.40 6.00
Classroom Organization Domain 4.98 3.27 6.20
5. Behavior Management 4.96 3.20 6.60
6. Productivity 5.32 3.20 6.60
7. Instructional Learning Formats 4.67 3.00 6.40
Instructional Support Domain 2.43 1.27 3.47
8. Concept Development 2.38 1.00 3.40
9. Quality of Feedback 2.51 1.60 3.80
10. Language Modeling 2.38 1.00 3.60

33|INIEER



Table A3. ECERS-3 Item, Subscale, and Overall MeawsRange<;reenbrier County, N=18

ECERS-R Items and Subscales

Overall

Space and Furnishings

1. Indoor space

. Furnishings for care, play and learning

. Space for privacy

. Child-related display

. Space for gross motor play

7. Gross motor equipment

Personal Care Routines

8. Meals/snacks

9. Toileting/diapering

10. Health practices

11. Safety practices

Language and Literacy

12. Helping children expand vocabulary
13. Encouraging children to use language
14. Staff use of books with children

15. Encouraging children’s use of books
16. Becoming familiar with print
Learning Activities

17. Fine motor

18. Art

19. Music and movement

20. Blocks

21. Dramatic Play

22. Nature/science

23. Math materials and activities

24. Math in daily events

25. Understanding written numbers

26. Promoting acceptance of diversity
Interaction

27. Appropriate use of technology

28. Supervision of gross motor

29. Individualized teaching and learning
30. Staff-child interaction

31. Peer interaction

32. Discipline

OO WN

. Room arrangement for play and learning

Mean

5.02
4.63
6.17
4.83
6.56
5.39
4.72
2.39
2.33
5.21
3.89
5.22
4.89
6.83
5.71
6.17
6.11
5.50
5.67
5.11
4.49
5.50
4.83
3.89
3.94
4.28
4.61
4.11
4.72
4.28
5.11
5.52
3.63
2.67
6.00
6.33
6.00
6.61

3.82
3.71
4.00
4.00
4.00
4.00
3.00
1.00
1.00
3.75
2.00
3.00
2.00
6.00
4.20
4.00
5.00
1.00
3.00
1.00
2.45
3.00
2.00
1.00
1.00
1.00
2.00
3.00
3.00
2.00
3.00
3.40
1.00
1.00
3.00
2.00
4.00
4.00

Minimum Maximum

5.71
5.57
7.00
7.00
7.00
7.00
6.00
6.00
6.00
6.25
6.00
7.00
7.00
7.00
6.80
7.00
7.00
7.00
7.00
6.00
6.00
7.00
6.00
5.00
7.00
7.00
7.00
6.00
7.00
7.00
7.00
6.60
6.00
6.00
7.00
7.00
7.00
7.00
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Program Structure
33. Transitions and waiting times
34. Free play

35. Whole-group activities for play and learning

5.50
5.67
5.78
5.06

3.33 6.33
2.00 7.00
1.00 7.00
3.00 6.00

Table 4. CLASS Dimension and Domain Means and Ra@eenbrier County, N=18

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 6.09 4.65 6.95
1. Positive Climate 6.07 4.20 7.00
2. Negative Climate 6.91 6.60 7.00
3. Teacher Sensitivity 6.10 3.80 7.00
4. Regard for Student Perspectives 5.29 3.60 7.00
Classroom Organization Domain 5.48 3.80 6.87
5. Behavior Management 5.76 4.40 7.00
6. Productivity 5.67 4.00 7.00
7. Instructional Learning Formats 5.01 3.00 6.60
Instructional Support Domain 2.97 1.27 4.07
8. Concept Development 291 1.00 4.20
9. Quality of Feedback 2.88 1.60 4.00
10. Language Modeling 3.12 1.20 4.60
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Table 5. ECERS-3 Item, Subscale, and Overall MeadsRangeKanawha County, N=16

ECERS-R Items and Subscales Mean Minimum Maximum
Overall 3.79 1.82 5.46
Space and Furnishings 3.71 1.00 6.29
1. Indoor space 4.25 1.00 7.00
2. Furnishings for care, play and learning 4.38 1.00 7.00
3. Room arrangement for play and learning 4.00 1.00 7.00
4. Space for privacy 4.50 1.00 6.00
5. Child-related display 3.69 1.00 7.00
6. Space for gross motor play 2.75 1.00 7.00
7. Gross motor equipment 2.44 1.00 6.00
Personal Care Routines 3.63 2.00 5.50
8. Meals/snacks 3.25 1.00 6.00
9. Toileting/diapering 3.25 1.00 7.00
10. Health practices 2.81 1.00 7.00
11. Safety practices 5.19 2.00 7.00
Language and Literacy 4.34 2.20 6.60
12. Helping children expand vocabulary 5.06 2.00 7.00
13. Encouraging children to use language 4.38 1.00 7.00
14. Staff use of books with children 4.81 1.00 7.00
15. Encouraging children’s use of books 3.44 1.00 7.00
16. Becoming familiar with print 4.00 2.00 7.00
Learning Activities 3.11 1.20 4.45
17. Fine motor 4.19 1.00 7.00
18. Art 3.69 1.00 7.00
19. Music and movement 2.69 1.00 5.00
20. Blocks 2.56 1.00 4.00
21. Dramatic Play 3.75 1.00 7.00
22. Nature/science 2.94 1.00 7.00
23. Math materials and activities 2.69 1.00 6.00
24. Math in daily events 3.31 1.00 6.00
25. Understanding written numbers 2.31 1.00 6.00
26. Promoting acceptance of diversity 4.06 2.00 5.00
I nteraction 4.65 2.20 6.80
27. Appropriate use of technology 1.93 1.00 5.00
28. Supervision of gross motor 3.63 1.00 6.00
29. Individualized teaching and learning 5.38 2.00 7.00
30. Staff-child interaction 4.75 2.00 7.00
31. Peer interaction 5.19 2.00 7.00
32. Discipline 4.31 1.00 7.00
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Program Structure 4.34 2.00 6.33

33. Transitions and waiting times 3.81 1.00 7.00
34. Free play 4.56 1.00 7.00
35. Whole-group activities for play and learning 4.67 1.00 6.00

Table 6. CLASS Dimension and Domain Means and Raf@awha County, N=16

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.96 2.85 6.85
1. Positive Climate 6.14 2.40 7.00
2. Negative Climate 6.85 5.20 7.00
3. Teacher Sensitivity 5.78 1.60 7.00
4. Regard for Student Perspectives 5.06 2.20 6.60
Classroom Organization Domain 5.60 2.47 6.67
5. Behavior Management 5.85 2.40 7.00
6. Productivity 5.65 2.20 6.80
7. Instructional Learning Formats 5.31 2.80 6.40
Instructional Support Domain 2.70 1.13 5.33
8. Concept Development 2.64 1.20 5.20
9. Quality of Feedback 2.58 1.00 4.80
10. Language Modeling 2.89 1.20 6.00
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Table 7. ECERS-3 Item, Subscale, and Overall MaadsRanged\licholas County, N=11

ECERS-R Items and Subscales Mean Minimum Maximum
Overall 4.36 2.74 5.50
Space and Furnishings 4.13 3.00 5.71
1. Indoor space 6.18 2.00 7.00
2. Furnishings for care, play and learning 4.73 4.00 7.00
3. Room arrangement for play and learning 4.00 2.00 7.00
4. Space for privacy 3.82 1.00 6.00
5. Child-related display 4.36 2.00 7.00
6. Space for gross motor play 3.00 1.00 7.00
7. Gross motor equipment 2.82 1.00 7.00
Personal Care Routines 4.77 1.75 6.25
8. Meals/snacks 4.55 4.00 6.00
9. Toileting/diapering 5.18 1.00 7.00
10. Health practices 4.09 1.00 7.00
11. Safety practices 5.27 1.00 7.00
Language and Literacy 4.85 2.80 6.00
12. Helping children expand vocabulary 5.36 3.00 7.00
13. Encouraging children to use language 5.27 2.00 7.00
14. Staff use of books with children 455 1.00 6.00
15. Encouraging children’s use of books 4.27 2.00 7.00
16. Becoming familiar with print 4.82 2.00 7.00
Learning Activities 3.67 2.40 5.10
17. Fine motor 4.82 1.00 7.00
18. Art 4.09 1.00 6.00
19. Music and movement 3.09 1.00 4.00
20. Blocks 3.55 1.00 6.00
21. Dramatic Play 4.09 1.00 7.00
22. Nature/science 2.00 1.00 4.00
23. Math materials and activities 3.27 3.00 5.00
24. Math in daily events 3.64 1.00 6.00
25. Understanding written numbers 2.91 1.00 5.00
26. Promoting acceptance of diversity 5.27 3.00 7.00
I nteraction 491 2.20 6.80
27. Appropriate use of technology 2.00 2.00 2.00
28. Supervision of gross motor 2.45 1.00 6.00
29. Individualized teaching and learning 5.27 2.00 7.00
30. Staff-child interaction 5.72 3.00 7.00
31. Peer interaction 5.27 1.00 7.00
32. Discipline 5.82 1.00 7.00
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Program Structure 4.97 3.00 6.00
33. Transitions and waiting times 5.18 1.00 6.00
34. Free play 491 4.00 7.00
35. Whole-group activities for play and learning 4.82 3.00 6.00

Table 8. CLASS Dimension and Domain Means and Ramjeholas County, N=11

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.81 5.10 6.45
1. Positive Climate 6.05 5.40 6.60
2. Negative Climate 6.75 6.20 7.00
3. Teacher Sensitivity 5.45 3.80 7.00
4. Regard for Student Perspectives 5.01 3.40 6.20
Classroom Organization Domain 5.32 4.40 6.13
5. Behavior Management 5.67 4.20 6.20
6. Productivity 5.69 4.60 6.80
7. Instructional Learning Formats 4.60 3.80 6.00
Instructional Support Domain 2.39 1.67 3.53
8. Concept Development 2.25 1.40 3.60
9. Quality of Feedback 2.36 1.60 3.20
10. Language Modeling 2.55 1.80 4.20

Table 9. ECERS-3 Item, Subscale, and Overall MeadsRangefRutnam County, N=21
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ECERS-R Items and Subscales Mean Minimum Maximum
Overall 3.71 2.46 4.77
Space and Furnishings 3.41 2.29 6.00
1. Indoor space 4.29 2.00 7.00
2. Furnishings for care, play and learning 3.90 2.00 7.00
3. Room arrangement for play and learning 3.71 2.00 6.00
4. Space for privacy 4.29 1.00 7.00
5. Child-related display 4.05 2.00 6.00
6. Space for gross motor play 1.95 1.00 7.00
7. Gross motor equipment 1.67 1.00 7.00
Personal Care Routines 3.80 2.25 5.25
8. Meals/snacks 3.33 1.00 6.00
9. Toileting/diapering 3.29 1.00 7.00
10. Health practices 3.19 1.00 5.00
11. Safety practices 5.38 2.00 7.00
Language and Literacy 4.35 2.60 6.60
12. Helping children expand vocabulary 4.29 2.00 7.00
13. Encouraging children to use language 4.24 2.00 7.00
14. Staff use of books with children 4.67 1.00 7.00
15. Encouraging children’s use of books 5.05 2.00 7.00
16. Becoming familiar with print 3.52 2.00 7.00
Learning Activities 291 1.91 4.36
17. Fine motor 4.52 2.00 7.00
18. Art 3.81 1.00 7.00
19. Music and movement 2.76 1.00 5.00
20. Blocks 2.81 1.00 6.00
21. Dramatic Play 3.14 1.00 6.00
22. Nature/science 2.19 1.00 3.00
23. Math materials and activities 2.00 1.00 4.00
24. Math in daily events 2.90 1.00 5.00
25. Understanding written numbers 1.67 1.00 3.00
26. Promoting acceptance of diversity 3.29 1.00 6.00
I nteraction 4.83 1.00 6.00
27. Appropriate use of technology 2.90 1.00 5.00
28. Supervision of gross motor 2.71 1.00 6.00
29. Individualized teaching and learning 5.38 1.00 7.00
30. Staff-child interaction 6.00 1.00 7.00
31. Peer interaction 4.76 1.00 6.00
32. Discipline 5.29 1.00 7.00
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Program Structure 4.32 1.67 6.00
33. Transitions and waiting times 4.33 1.00 7.00
34. Free play 4.29 1.00 7.00
35. Whole-group activities for play and learning 4.33 1.00 7.00

Table 10. CLASS Dimension and Domain Means and BafRuitnam County, N=15

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.66 2.90 6.70
1. Positive Climate 6.00 3.20 7.00
2. Negative Climate 6.67 4.20 7.00
3. Teacher Sensitivity 5.20 2.40 7.00
4. Regard for Student Perspectives 4.79 1.80 6.20
Classroom Organization Domain 5.26 2.80 6.40
5. Behavior Management 5.31 2.00 6.80
6. Productivity 5.96 3.40 7.00
7. Instructional Learning Formats 451 3.00 6.00
Instructional Support Domain 3.04 1.67 4.67
8. Concept Development 2.85 1.60 4.60
9. Quality of Feedback 3.05 1.40 5.00
10. Language Modeling 3.20 1.80 4.60
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Table 11. ECERS-3 Item, Subscale, and Overall MaadsRangedloane County N=7

ECERS-R Items and Subscales Mean Minimum Maximum
Overall 4.90 4.17 5.46
Space and Furnishings 4.92 3.43 5.71
1. Indoor space 5.43 4.00 6.00
2. Furnishings for care, play and learning 4.71 2.00 7.00
3. Room arrangement for play and learning 6.00 4.00 7.00
4. Space for privacy 6.00 5.00 7.00
5. Child-related display 4.57 4.00 7.00
6. Space for gross motor play 4.29 1.00 7.00
7. Gross motor equipment 3.43 1.00 6.00
Personal Care Routines 4.57 2.25 6.25
8. Meals/snacks 3.86 2.00 5.00
9. Toileting/diapering 4.43 1.00 7.00
10. Health practices 4.29 2.00 7.00
11. Safety practices 5.71 4.00 7.00
Language and Literacy 5.66 4.80 6.60
12. Helping children expand vocabulary 6.29 5.00 7.00
13. Encouraging children to use language 6.00 4.00 7.00
14. Staff use of books with children 5.71 3.00 7.00
15. Encouraging children’s use of books 5.43 3.00 7.00
16. Becoming familiar with print 4.86 3.00 7.00
Learning Activities 4.18 3.27 4.64
17. Fine motor 5.57 4.00 7.00
18. Art 4.71 1.00 7.00
19. Music and movement 3.43 1.00 6.00
20. Blocks 3.86 1.00 7.00
21. Dramatic Play 4.00 1.00 7.00
22. Nature/science 4.43 3.00 6.00
23. Math materials and activities 4.14 3.00 6.00
24. Math in daily events 4.71 3.00 6.00
25. Understanding written numbers 4.71 4.00 6.00
26. Promoting acceptance of diversity 4.57 3.00 5.00
I nteraction 5.77 4.60 7.00
27. Appropriate use of technology 1.33 1.00 2.00
28. Supervision of gross motor 4.86 1.00 7.00
29. Individualized teaching and learning 6.00 4.00 7.00
30. Staff-child interaction 6.29 3.00 7.00
31. Peer interaction 5.86 5.00 7.00
32. Discipline 5.86 5.00 7.00

42 INIEER



Program Structure 514 4.00 6.00
33. Transitions and waiting times 6.14 6.00 7.00
34. Free play 5.00 4.00 7.00
35. Whole-group activities for play and learning 4.29 2.00 6.00

Table 12. CLASS Dimension and Domain Means and BafRpane County N=7

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.39 4.50 5.95
1. Positive Climate 5.54 4.00 6.20
2. Negative Climate 6.83 6.60 7.00
3. Teacher Sensitivity 5.26 4.00 6.00
4. Regard for Student Perspectives 3.91 3.00 4.80
Classroom Organization Domain 3.81 3.00 4.60
5. Behavior Management 4.20 3.20 5.20
6. Productivity 3.77 2.80 4.80
7. Instructional Learning Formats 3.46 2.20 4.40
Instructional Support Domain 2.48 1.53 3.13
8. Concept Development 2.60 1.80 3.00
9. Quality of Feedback 1.77 1.00 2.20
10. Language Modeling 3.06 1.80 4.20
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Table 13. ECERS-3 Item, Subscale, and Overall MaadsRanged)Nood County, N=34

ECERS-R Items and Subscales Mean Minimum Maximum
Overall 3.81 1.60 6.00
Space and Furnishings 3.80 2.29 5.43
1. Indoor space 4.03 1.00 7.00
2. Furnishings for care, play and learning 4.76 2.00 7.00
3. Room arrangement for play and learning 4.18 1.00 7.00
4. Space for privacy 4.18 1.00 7.00
5. Child-related display 4.12 1.00 7.00
6. Space for gross motor play 2.82 1.00 7.00
7. Gross motor equipment 2.53 1.00 7.00
Personal Care Routines 3.18 1.00 5.50
8. Meals/snacks 3.09 1.00 6.00
9. Toileting/diapering 2.82 1.00 7.00
10. Health practices 3.03 1.00 7.00
11. Safety practices 3.79 1.00 7.00
Language and Literacy 4.33 1.00 6.80
12. Helping children expand vocabulary 4.73 1.00 7.00
13. Encouraging children to use language 4.35 1.00 7.00
14. Staff use of books with children 4.18 1.00 7.00
15. Encouraging children’s use of books 3.97 1.00 7.00
16. Becoming familiar with print 4.41 1.00 7.00
Learning Activities 3.52 1.09 6.20
17. Fine motor 4.41 1.00 7.00
18. Art 4.24 1.00 7.00
19. Music and movement 3.24 1.00 7.00
20. Blocks 2.71 1.00 6.00
21. Dramatic Play 3.59 1.00 7.00
22. Nature/science 3.15 1.00 7.00
23. Math materials and activities 3.24 1.00 7.00
24. Math in daily events 4.06 1.00 7.00
25. Understanding written numbers 3.09 1.00 7.00
26. Promoting acceptance of diversity 4.44 1.00 7.00
I nteraction 431 1.00 7.00
27. Appropriate use of technology 2.13 1.00 5.00
28. Supervision of gross motor 4.06 1.00 7.00
29. Individualized teaching and learning 4.29 1.00 7.00
30. Staff-child interaction 491 1.00 7.00
31. Peer interaction 4.24 1.00 7.00
32. Discipline 4.06 1.00 7.00
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Program Structure 3.99 1.00 7.00
33. Transitions and waiting times 4.12 1.00 7.00
34. Free play 3.82 1.00 7.00
35. Whole-group activities for play and learning 4.09 1.00 7.00

Table 14. CLASS Dimension and Domain Means and Bsfgood County, N=15

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.19 2.35 6.70
1. Positive Climate 5.58 2.40 7.00
2. Negative Climate 6.18 3.00 7.00
3. Teacher Sensitivity 4.66 1.80 6.80
4. Regard for Student Perspectives 4.32 1.20 6.60
Classroom Organization Domain 4.52 1.33 6.53
5. Behavior Management 4.83 1.00 7.00
6. Productivity 4.69 1.60 6.60
7. Instructional Learning Formats 4.04 1.40 6.20
Instructional Support Domain 2.42 1.27 4.07
8. Concept Development 2.08 1.20 3.80
9. Quality of Feedback 2.67 1.40 4.60
10. Language Modeling 2.52 1.20 4.00
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Appendix B
Kindergarten Data by County

Table 15. APEEC Item, Subscale, and Overall MeadsRangesi-ayette County, N=19

APEEC Subscales and Items Mean  Minimum Maximum
Overall 3.87 2.75 5.38
Physical Environment

1. Room Arrangement 2.68 2.00 7.00
2. Display of Child Products 2.42 1.00 5.00
3. Classroom Accessibility 2.26 1.00 7.00
4. Health and Classroom Safety 5.11 2.00 7.00
Instructional Context

5. Use of Materials 4.26 1.00 7.00
6. Use of Computers 4.84 1.00 7.00
7. Monitoring Child Progress 5.00 2.00 7.00
8. Teacher-Child Language 3.58 1.00 7.00
9. Instructional Methods 4.32 1.00 7.00
10. Integration and Breadth of Subjects 2.42 1.00 6.00
Social Context

11. Children’s Role in Decision-Making 3.37 1.00 7.00
12. Participation of Children with Disabilities 4.24 1.00 6.00
13. Social Skills 4.95 2.00 6.00
14. Diversity 3.32 2.00 5.00
15. Appropriate Transitions 4.37 1.00 7.00
16. Family Involvement 4.86 2.00 7.00

Table 16. CLASS Dimension and Domain Mean and R&ugeesFayette County, N=18

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.44 4.40 6.55
1. Positive Climate 5.31 2.80 6.80
2. Negative Climate 6.66 23.40 7.00
3. Teacher Sensitivity 5.20 3.80 6.60
4. Regard for Student Perspectives 4.58 3.20 5.80
Classroom Organization Domain 511 3.53 6.53
5. Behavior Management 5.31 3.60 6.80
6. Productivity 5.20 3.00 6.80
7. Instructional Learning Formats 4.83 3.60 6.00
Instructional Support Domain 1.80 1.07 3.27
8. Concept Development 1.74 1.00 4.20
9. Quality of Feedback 1.78 1.00 3.20
10. Language Modeling 1.87 1.00 3.60
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Table 17. APEEC Item, Subscale, and Overall MeadsRangesireenbrier County, N=16

APEEC Subscales and Items Mean  Minimum Maximum
Overall 4.05 3.00 5.27
Physical Environment

1. Room Arrangement 2.94 2.00 6.00
2. Display of Child Products 3.38 1.00 5.00
3. Classroom Accessibility 2.63 1.00 4.00
4. Health and Classroom Safety 4.81 2.00 7.00
Instructional Context

5. Use of Materials 4.88 2.00 7.00
6. Use of Computers 5.38 2.00 7.00
7. Monitoring Child Progress 5.19 2.00 7.00
8. Teacher-Child Language 3.69 1.00 6.00
9. Instructional Methods 4.13 1.00 7.00
10. Integration and Breadth of Subjects 2.63 1.00 5.00
Social Context

11. Children’s Role in Decision-Making 3.50 1.00 6.00
12. Participation of Children with Disabilities 4.67 2.00 7.00
13. Social Skills 4.81 1.00 7.00
14. Diversity 2.75 2.00 6.00
15. Appropriate Transitions 4.69 1.00 7.00
16. Family Involvement 4.81 2.00 7.00

Table 18. CLASS Dimension and Domain Mean and R&ugeesGreenbrier County, N=16

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.50 3.45 6.25
1. Positive Climate 5.51 3.00 6.00
2. Negative Climate 6.75 4.80 7.00
3. Teacher Sensitivity 5.20 3.40 6.00
4. Regard for Student Perspectives 4.55 2.60 6.00
Classroom Organization Domain 5.21 4.00 6.00
5. Behavior Management 5.45 3.60 6.00
6. Productivity 5.26 4.20 6.00
7. Instructional Learning Formats 4.91 4.20 6.00
Instructional Support Domain 1.88 1.07 2.93
8. Concept Development 1.61 1.00 2.40
9. Quality of Feedback 1.99 1.00 3.20
10. Language Modeling 2.04 1.00 3.60
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Table 19. APEEC Item, Subscale, and Overall MeadsRangesKanawha County, N=14

APEEC Subscales and Items Mean  Minimum Maximum
Overall 4.05 2.53 5.31
Physical Environment

1. Room Arrangement 3.69 2.00 6.00
2. Display of Child Products 3.08 1.00 5.00
3. Classroom Accessibility 5.23 2.00 7.00
4. Health and Classroom Safety 4.62 2.00 7.00
Instructional Context

5. Use of Materials 4.77 2.00 7.00
6. Use of Computers 5.15 2.00 6.00
7. Monitoring Child Progress 5.31 4.00 7.00
8. Teacher-Child Language 3.85 1.00 7.00
9. Instructional Methods 4.77 2.00 7.00
10. Integration and Breadth of Subjects 2.54 1.00 6.00
Social Context

11. Children’s Role in Decision-Making 4.31 1.00 7.00
12. Participation of Children with Disabilities 4.64 2.00 7.00
13. Social Skills 3.08 1.00 6.00
14. Diversity 2.77 2.00 4.00
15. Appropriate Transitions 4.54 1.00 7.00
16. Family Involvement 2.77 2.00 7.00

Table 20. CLASS Dimension and Domain Mean and R&ugeesKanawha County, N=14

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.32 4.15 6.35
1. Positive Climate 5.43 4.00 6.80
2. Negative Climate 6.57 5.60 7.00
3. Teacher Sensitivity 5.05 3.20 6.40
4. Regard for Student Perspectives 4.22 3.00 5.40
Classroom Organization Domain 5.22 3.67 6.53
5. Behavior Management 5.34 3.60 7.00
6. Productivity 5.49 4.00 6.80
7. Instructional Learning Formats 4.83 3.40 6.20
Instructional Support Domain 2.73 1.47 4.00
8. Concept Development 2.60 1.40 3.60
9. Quality of Feedback 2.91 1.40 4.60
10. Language Modeling 2.69 1.40 3.80
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Table 21. APEEC Item, Subscale, and Overall MeadsRangesNicholas County, N=8

APEEC Subscales and Items Mean  Minimum Maximum
Overall 4.21 3.19 5.13
Physical Environment
1. Room Arrangement 3.63 2.00 7.00
2. Display of Child Products 3.38 1.00 6.00
3. Classroom Accessibility 2.38 1.00 4.00
4. Health and Classroom Safety 5.13 2.00 7.00
Instructional Context
5. Use of Materials 4.25 2.00 6.00
6. Use of Computers 5.50 4.00 7.00
7. Monitoring Child Progress 5.63 4.00 7.00
8. Teacher-Child Language 4.38 1.00 6.00
9. Instructional Methods 5.13 4.00 7.00
10. Integration and Breadth of Subjects 3.63 2.00 6.00
Social Context
11. Children’s Role in Decision-Making 4.38 2.00 7.00
12. Participation of Children with Disabilities 5.57 2.00 7.00
13. Social Skills 5.50 2.00 7.00
14. Diversity 2.00 2.00 2.00
15. Appropriate Transitions 3.88 2.00 6.00
16. Family Involvement 3.25 2.00 6.00
Table 22. CLASS Dimension and Domain Mean and R&ugpeesNicholas County, N=8
CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.49 5.05 5.80
1. Positive Climate 5.63 4.80 6.00
2. Negative Climate 6.98 6.80 7.00
3. Teacher Sensitivity 5.13 4.40 6.00
4. Regard for Student Perspectives 4.25 3.80 4.60
Classroom Organization Domain 4.99 4.53 5.47
5. Behavior Management 5.35 4.60 6.00
6. Productivity 4.95 4.60 5.60
7. Instructional Learning Formats 4.68 4.20 5.00
Instructional Support Domain 2.28 1.00 3.60
8. Concept Development 1.73 1.00 2.80
9. Quality of Feedback 2.53 1.00 4.00
10. Language Modeling 2.58 1.00 4.00
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Table 23. APEEC Item, Subscale, and Overall MeadsRangesRoane County N=8

APEEC Subscales and Items Mean  Minimum Maximum
Overall 3.82 2.81 4.27
Physical Environment
1. Room Arrangement 2.63 2.00 5.00
2. Display of Child Products 3.38 1.00 6.00
3. Classroom Accessibility 5.13 2.00 7.00
4. Health and Classroom Safety 6.13 5.00 7.00
Instructional Context
5. Use of Materials 5.63 4.00 7.00
6. Use of Computers 5.13 4.00 6.00
7. Monitoring Child Progress 5.38 2.00 7.00
8. Teacher-Child Language 1.88 1.00 4.00
9. Instructional Methods 4.75 2.00 7.00
10. Integration and Breadth of Subjects 2.63 1.00 6.00
Social Context
11. Children’s Role in Decision-Making 4.50 1.00 7.00
12. Participation of Children with Disabilities 3.20 2.00 6.00
13. Social Skills 3.25 2.00 5.00
14. Diversity 2.25 2.00 4.00
15. Appropriate Transitions 2.5C 2.0C 4.0C
16. Family Involvement 2.50 2.00 4.00
Table 24. CLASS Dimension and Domain Mean and R&ugpeesRoane County N=8
CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.51 4.50 6.05
1. Positive Climate 6.08 4.80 7.00
2. Negative Climate 6.73 5.80 7.00
3. Teacher Sensitivity 4.98 4.20 5.60
4. Regard for Student Perspectives 4.28 3.20 5.00
Classroom Organization Domain 5.07 3.93 6.40
5. Behavior Management 5.28 4.20 7.00
6. Productivity 5.38 3.80 7.00
7. Instructional Learning Formats 4.55 3.60 5.20
Instructional Support Domain 2.80 1.47 4.13
8. Concept Development 2.75 1.40 4.40
9. Quality of Feedback 2.93 1.40 4.00
10. Language Modeling 2.73 1.40 4.60
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Table 25. APEEC Item, Subscale, and Overall MeadsRanges\wWood County, N=34

APEEC Subscales and Items Mean  Minimum Maximum
Overall 3.54 2.31 5.50
Physical Environment

1. Room Arrangement 3.74 2.00 6.00
2. Display of Child Products 2.91 1.00 5.00
3. Classroom Accessibility 3.65 1.00 7.00
4. Health and Classroom Safety 3.50 2.00 7.00
Instructional Context

5. Use of Materials 4.18 2.00 7.00
6. Use of Computers 5.12 2.00 7.00
7. Monitoring Child Progress 4.47 2.00 6.00
8. Teacher-Child Language 2.91 1.00 7.00
9. Instructional Methods 3.56 1.00 6.00
10. Integration and Breadth of Subjects 2.15 1.00 4.00
Social Context

11. Children’s Role in Decision-Making 3.06 1.00 7.00
12. Participation of Children with Disabilities 4.55 2.00 7.00
13. Social Skills 3.00 1.00 7.00
14. Diversity 2.26 2.00 7.00
15. Appropriate Transitions 4.56 2.00 7.00
16. Family Involvement 3.15 2.00 7.00

Table 26. CLASS Dimension and Domain Mean and R&ugees\Wood County, N=34

CLASS Dimensions and Domains Mean Minimum Maximum
Emotional Support Domain 5.56 3.60 6.50
1. Positive Climate 5.81 4.20 7.00
2. Negative Climate 6.65 4.60 7.00
3. Teacher Sensitivity 5.50 3.00 7.00
4. Regard for Student Perspectives 4.28 2.00 6.00
Classroom Organization Domain 5.13 3.33 6.27
5. Behavior Management 5.34 3.40 7.00
6. Productivity 5.56 3.80 7.00
7. Instructional Learning Formats 4.51 2.80 6.20
Instructional Support Domain 2.30 1.13 4.13
8. Concept Development 2.12 1.00 4.20
9. Quality of Feedback 2.48 1.20 4.40
10. Language Modeling 2.29 1.00 3.80
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