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NIEER: Who We Are, What We Do
Founded in 2002 w/ support from the Pew Charitable 

Trusts

ÁIndependent, non-partisan, resource on ECE policy  

ÁResearch, evaluation, policy analysis, communications

Multidisciplinary team of 12 faculty and senior staff

ÁExtensive support staff, NIEER Fellows 

9ȄŀƳǇƭŜǎ ƻŦ bL99wΩǎ ²ƻǊƪ

ÁAnnual State of Preschool Yearbook (16 years)

ÁEvaluations of state and local PreKprograms

ÁCEELOτFederal TA center for early learning birth to age 5

ÁaieoTuτBirth to 5 care and education in Colombia

ÁInternational Journal of Early Care and Education Policy



Introductions: Who You Are? 
What Is Your Interest in PreK?



Topics

ÅAn overview of the research base and 
discussion on mixed results

ÅPreKprovision across the states with a 
detailed look at NJ

ÅDefining classroom quality ςhow do 3 and 4 
yearolds learn and what does that mean for 
teaching?

ÅWhat is effective leadership for PreK?



An Overview of the Research 
Base and Discussion on Mixed 
Results



Why invest in Early Childhood Development?

ÅFirst 5 years are a period of rapid brain development

ÅEarly experience influences brain building for better or 
worse

ÅFoundations of language & other cognitive abilities

ÅFoundations of social & emotional development

ÅHigh quality ECCE can enhance learning & 
development producing high long-term economic 
returns 

ÅWorldwide more than 200 million children under 5 
are failing to reach their developmental potential



Brain Growth (Volume) & 
Elaboration: Entire 0-8 period is 
important 



Academic Abilities at K -Entry 
by Family Income

Barnett, Brown, and Shore 2004



Social Skills at K Entry
by Family Income

Barnett, Brown, and Shore 2004



Long-Term Consequences for
Education Success and Productivity

ÅIncreased achievement and academic success

ÅLess grade repetition and special needs 

ÅIncreased educational attainment

ÅLess delinquency, and crime

ÅIncreased earnings and self-sufficiency

ÅLess risky behavior: smoking, drugs, teen pregnancy

ÅBetter physical and mental health  



Long-Term Consequences for
the State, Nation and Government

ÅLower schooling costs 

ÅLower social services costs

ÅLower costs of crime and violence

ÅLower health care costs

ÅIncreased standard of living

ÅDecreased economic inequality



Long Ago and Far Away: Three Dramatic 
Demonstrations with Low-income Children

ÁPerry: half-day preschool in public school, ages 3 & 4, 
small scale
ÁOne highly qualified teacher per 6 children, strong leadership
ÁWeekly home visits with one-on-one tutoring
ÁAbecedarian: birth to age 5 full-day, year round, small 

scale
ÁWell-educated teachers, very small classes, strong leadership
ÁChild-Parent Centers: P-3 starting at age 3 in public 

school, large scale
ÁWell-educated teachers, small classes, strong leadership
ÁExplicit coordination from preschool through third grade
ÁExtensive parent engagement with centers



Perry IQ and Achievement Effects over Time
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High/Scope Perry Preschool:
Educational Effects
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Perry Preschool: Economic Effects at 40
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age 40 (Monographs of the High/Scope Educational Research Foundation, 14).  Ypsilanti, MI: High/Scope Educational Research Foundation.



Perry Preschool: Crime Effects at 40
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Economic Returns to Pre-K 
(In 2006 dollars, 3% discount rate)

Cost Benefits B/C

ÁPerry Pre-K $17,599 $284,086 16

ÁAbecedarian $70,697 $176,284 2.5

ÁChicago $  8,224 $  83,511             10



Cognitive Gains from PreKPrograms 
for Low-income Children in the US
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(ÁÌÆ #ÅÎÔÕÒÙ ,ÁÔÅÒȡ 4ÏÄÁÙȭÓ %#% )ÍÐÁÃÔÓ

ÁHighly variable across programs & contexts

ÁSometimes near 0 or negative in follow-up

ÁNevertheless there are some strong 
successes at scale
VIn US some state and city preschool programs  

VIn EU nationwide preschool programs 

VIn Nordic countries programs starting in 
infancy



Most PreKIs Not Like the Big Three 



What explains these mixed 
results?



What explains mixed results?
ÁProgram design failure: replicate all of the components of 

the best programs

ÁImplementation failure: plan, analyze, and coach for 
fidelity and continuous improvement  

ÁResearch study design failure - imprecise or no 
measurement of: 
Á Components of the prekprogram ςa rose is not a daisy is not a 

petunia 

Á Counter-factual ςwhat are the control children experiencing? 

Á K-3 experiences 
Á Catch up ςtime and resources dedicated to lowest functioning 

children 

Á Peer effectsςcritical mass of prekattendees, concentration of poverty

Á Continuity (DLL, inclusion, coherent curriculum, teaching and 
assessment)



ÅPreKcan alter the development and life 
course of disadvantaged children 
ÅFew children now receive PreKprograms of 
the intensity and quality that make a big 
difference
ÅStarting at birth and continuing to 3rd grade 
produce the largest, most fundamental 
impacts 
ÅOnly programs with large early gains for 
learning in unconstrained domains have long-
term impacts
ÅStrong design plus strong implementation 
ǎǳǇǇƻǊǘŜŘ ōȅ ŀ άDt{έ ƛǎ ŀ ƪŜȅ ǘƻ ǎǳŎŎŜǎǎ

Conclusions



PreKProvision across the States 
with a Detailed Look at NJ



A Peek Inside the Yearbook
ÅExecutive Summary

ÅTables

ÅMaps

ÅFigures

ÅSpecial Report: Supporting Teachers in 
State-Funded Preschool

ÅWhat Qualifies as State Pre-k?

ÅRoadmap to State Profile Pages

ÅState Profiles

ÅMethodology

ÅAppendices

http://nieer.org/state-preschool-
yearbooks

Funded by the Heising-Simons Foundation

http://nieer.org/state-preschool-yearbooks


Change Over Time Across States



Disparities in % of 4-year-olds 
enrolled in state-funded pre-K



Most states serve few 3-year-olds 
in state-funded pre-K



State Spending per Child Varies 



Quality Standards Benchmarks

Standard New Jersey

Comprehensive Early Learning Standards Yes

Curriculum ImplementationSupport Yes

Lead Teacher Degree (BA) Yes

Lead Teacher SpecializedTraining Yes

Assistant Teacher Degree (CDA) (HSD)

Staff Professional Development (No PD Plans for TAs)

Maximum Class Size(20) Yes

Staff:ChildRatio (1:10) Yes

Screeningsand Referrals & 1 support service Yes

Continuous Improvement Yes



Two worlds of State Pre-K

Fewer supports for state Pre-K teachers in 
private providers than in public schools


