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Supporting Early Childhood Development in the Syrian Response Region 

 

Sesame Workshop (SW) and the International Rescue Committee (IRC), global leaders in early childhood 

education and humanitarian response are partnering to deliver life-changing support for millions of 

young children affected by crisis and conflict, who are coping with the impact of violence, displacement, 

and neglect.  Harnessing the power of world’s most beloved and trusted children’s characters—the 

Sesame Street Muppets and their international counterparts—and the IRC’s unparalleled reach 

educating children in conflict settings, this initiative aims to bolster young children’s resiliency and 

improve children’s language, early reading, math, and social-emotional skills. The ambitious plan of this 

partnership includes the development of new multimedia content that addresses children’s critical 

developmental needs and reflects the specific experiences of refugee children and their parents. To 

reach the largest number of children and families, this content will be deployed through a broad range of 

mediums—including but not limited to content accessible through mobile devices, broadcast television, 

and print media—and will be integrated into services provided through schools, community centers, 

social protection programs, and health clinics. By improving the immediate and long-term outcomes of 

young children who have experienced war and displacement, our work will address one of the most 

urgent global challenges of our time and can serve as an investment in the future peace, stability, and 

prosperity of war-torn nations. Through an iterative process of piloting, testing, and gradually scaling 

evidence-based approaches, this initiative will have an impact on hundreds of thousands of children in 

the near term while providing practical evidence to inform and improve early childhood programs at 

scale in future crises.    

 

 

 

 

 

 

 

 

 

 

 

A Unique Partnership 

• Global leaders in evidence-based 
humanitarian response 

• 83 years working with the 
world’s worst crises, at work in 
40 countries  

• Large education portfolio serving 
1.3 million children in 2015 

• Interdisciplinary team of 
specialists focused on early 
childhood development and 
social-emotional learning 

• Premiere humanitarian research 
wing  

• Global trusted brand 
• Over 45 years of experience 
• Target underserved and early 

childhood-focused  
• Global and mass media reach (on-

air/digital) and targeted local reach 
(community engagement, print) 

• Trusted Muppet characters loved 
by all ages 

• Address critical/difficult issues, 
research driven, proven impact  

• Play- and entertainment-based 
learning approach 
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I. ADVISORY MEETING   

 
In order to initiate this Early Childhood Development Humanitarian Response Initiative, Sesame 
Workshop and the International Rescue Committee convened a Global Advisory Meeting on 
March 29 and 30, 2017, in New York, New York to begin to determine the core curricular 
components of educational content for children ages 3 to 6 and their caregivers.  The meeting 
also provided the opportunity to gather critical feedback and ideas on the curriculum, overall 
program design, cultural and linguistic considerations, and potential platforms for 
dissemination.  
 
(See Appendix A: Meeting Agenda) 
   
The meeting served several purposes, which included the following:  
 

 Establish the Sesame Workshop and IRC Early Childhood Humanitarian Initiative Advisory 
Board. 

 Receive initial feedback on our draft educational framework. 

 Discuss key messages and core values to target families.   

 Outline key considerations for implementing the initiative.  
 

The meeting included 84 participants, representing UN agencies, government and non-
government organizations working in the Middle East, and a diverse set of academic experts 
and practitioners in early childhood development, mental health, children’s media, and 
humanitarian response. Staff members from Sesame Workshop and the IRC involved in program 
design also participated in the daylong session. During the meeting, the following group of 
experts were invited to participate in panel discussions to reflect on the curriculum and overall 
program design:  
 

 Rabih El Chammay, Head of National Mental Health Program, Ministry of Public Health, 
Lebanon  

 Pia Rebello Britto, Global Chief and Senior Advisor, Early Childhood Development, 
UNICEF 

 Ghassan Issa, Director, Arab Network for Early Childhood Development 

 Sally Grantham-McGregor, Emerita Professor for International Child Health, University 
College London 

 Catherine Panter-Brick, Director, Program of Conflict, Resilience and Health, Yale 
University 

 Hirokazu Yoshikawa, Professor of Globalization and Education; Co-director, Global TIES 
for Children Center, New York University 

 
(See Appendix B: Advisor Biographies)  
(See Appendix C: List of Participants)   
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II. OVERVIEW OF ADVISORY MEETING  

A. Summary of Advisor Presentations 
 
Rabih El Chammay  
Head of National Mental Health Program, Ministry of Public Health, Lebanon  
 
In his presentation, Rabih El Chammay referred to early childhood development and early education as 

significant determinants of health and acknowledged them as powerful tools for change. For next steps 

in building the curriculum, Dr. El Chammay suggested referencing John Bowlby’s attachment theory to 

understand the changing dynamics within relationships. Attachment theory analyzes the distress a child 

feels when separated from his or her mother. The importance of cultural context was recurrent 

throughout Dr. El Chammay’s presentation as he called upon SW and IRC to consider the cultural 

definitions of themes and words such as grief and stress. Specifically, self-esteem may be misunderstood, 

self-awareness may be too complicated, and empathy may be better referred to as compassion for literal 

and cultural translation. The notion of mindfulness was also questioned, and it was suggested looking at 

the concept from a religious lens, since religion often plays a big role in the lives of the population. The 

use of religion may also avoid the Westernization of themes and words previously stated. Dr. El 

Chammay also relayed the importance of psychological training and support for facilitators and 

caregivers.  

Pia Rebello Britto 
Global Chief and Senior Advisor, Early Childhood Development, UNICEF 
 
Dr. Britto invited her colleague, Eduardo Garcia Rolland, to join the presentation to share his experience 

with the implementation of ECD initiatives in conflict areas. Both presenters emphasized that the values 

we promote through early childhood development programs must be thoroughly thought through and 

cultural context must be considered in any decision-making process. In addressing curricular needs, 

there is a need to engage all types of people with whom beneficiaries interact, including religious 

leaders. Dr. Britto stated that the curriculum needs to provide specific support to caregivers not only for 

interactions with children but also independently. Facilitators need to be trained on how to use all 

materials and how to deliver content to reestablish ways to positively interact with children.  

Hirokazu Yoshikawa 
Professor of Globalization and Education; Co-director, Global TIES for Children Center, New York 
University Steinhardt 
 
Dr. Yoshikawa spoke about the role of stress, the context of the environment in which the initiative will 

take place, and the need to establish desired outcomes and measurements. Dr. Yoshikawa urged SW and 

IRC to consider how stress and adversity affect children from prenatal to adolescents and to look 

specifically at the different stress levels in parents and caregivers. This exploration may help determine 

best practices for screening mental health. Dr. Yoshikawa recommended the identification of survival 

oriented systems that exist within the community and the effects that an absence of these systems may 

have in this context. The impact that the SW/IRC initiative may have on these systems should also be 

considered. Furthermore, Dr. Yoshikawa recommended the use of John Bowlby’s attachment theory 
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when determining a set of outcomes for children and also siblings and caregivers. When setting goals, it 

is imperative that scalability be a key consideration from the beginning.  

 
Sally Grantham-McGregor 
Emerita Professor for International Child Health, University College London 
 
Dr. Grantham-McGregor established the need for exploration of different types of mental health issues 

experienced by various people in the community, the need for collaboration with other services and 

resources available in the community, and the need to set curricular goals around specific targets. 

Mental health issues specific to mothers in crisis, such as anxiety, PTSD, social isolation, and loss of 

cultural identity, as well as mental health surrounding the hardships related to poverty, should be 

explored by SW and IRC. It is also vital to explore about how children are specifically affected by these 

mental health issues. Dr. Grantham-McGregor suggested collaborating with existing services that are 

available within camp settings, such as parent groups and play groups to integrate the initiative into local 

culture and context. It is important to not add to mothers’ stress and to set up strategies for 

empowerment. When talking about death it was suggested that religion be included, and it is also 

important to use relevant and familiar examples from camp life. In developing curricula and materials, it 

was encouraged that SW and IRC incorporate the following: social-emotional goals, normalcy through 

routines, executive function development, knowledge of the world through creative activities, and 

methodologies from “Tools of the Mind,” which utilizes pedagogy based on building mental tools to 

expand abilities.  

Ghassan Issa 
Director, Arab Network for Early Childhood Development 
 
Dr. Issa stressed that the initiative should be based on an inclusive and holistic approach in addressing 

war and its impact on the region and the world. In developing content and materials, Dr. Issa suggested 

that the target age group be 3 to 6, since materials can be transferrable to older age groups. It was also 

recommended that regional consultants be sought out when determining adaptations of materials and 

testing. Dr. Issa’s organization is currently implementing and evaluating a parenting program in Lebanon 

and Jordan in collaboration with Open Society Foundations. When developing materials, Dr. Issa 

recommended that SW and IRC consider the following: Parents want the best for their children, and it is 

important to build on their capacities through song and dances; there are different groups and types of 

caregivers; family structures may be changing; there are many people among the refugee population 

with many different skills who should be engaged in the process; health education should not be 

neglected; and it is very important to reach evidence-based results for future work.  

Catherine Panter-Brick 
Director, Program of Conflict, Resilience, and Health, Yale University 
 
In her presentation, Dr. Panter-Brick reflected upon her experience working in areas of conflict in 

Afghanistan. She noted that, “Life feeds on hope,” and building hope and dignity should be among the 

main drivers of the initiative as a whole. Dr. Panter-Brick also emphasized that stress is not the same 

thing as insecurity. She stated, “You can live with stress, but you can’t live with insecurity.” Each of these 

terms should be well defined and addressed separately. Formative research needs to focus on language 
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in terms of localized definitions and use of words, as well as the evaluation of differential impact on the 

population. For the development of the framework, Dr. Panter-Brick noted that there should be an 

emphasis on two-way communication and to think about different group dynamics.  

 
Summary 

It was advised that definitions of terms such as self-esteem, self-awareness, empathy, compassion, 

dignity, and respect, not only be translatable into Arabic, but also be defined through the cultural 

context of the population they aim to serve. It was also noted that we will need to be mindful of 

whether the educational goal of the initiative is integration or repatriation. Advisors highlighted the 

importance of sensitivity to the relationship between refugee and host communities. To bridge the 

relationships between host communities and refugee communities, advisors recommended the 

engagement of local leaders, and many advisors spoke of the role of religion as having the potential to 

be a holistic way to bring cultures and communities together through sharing similar values.  

Positivity, hope, and creating opportunities out of challenges were recurrent themes for both children 

and caregivers. Advisors also stated that identifying specific goals or proximal outcomes that are most 

central to the project will be paramount for success. It was highlighted that the curriculum should be 

stimulating and inclusive of different elements that need to be addressed for early childhood 

development, specifically in emergency contexts. The curriculum should address cognitive, language, 

and executive functioning skills, as well as mental health and knowledge around Wash, Sanitation and 

Hygiene (WASH). In addressing relationships and different forms of stress in children, referencing John 

Bowlby’s attachment theory was recommended by multiple advisors.  

Caregivers and in some cases, older siblings were identified as needing support not only in their 

interactions and relationships with children but also independently. Advisors focused on providing 

support in areas of education, mental health, and changing forms of identity within culture, 

community, and family. Empowerment and the restoration of dignity were also among the topics 

presented. It was suggested that parent groups be formed for continued community engagement and 

support.  

Special emphasis was placed on the importance of constant evaluation of the implementation of the 

SW-IRC initiative. Advisors stated that desired outcomes need to be defined and different forms of 

delivery need to be explored. Advisors also recommended that the stress levels of both children and 

caregivers be monitored, as well as best practices be set when implementing interventions in survival-

oriented systems. Formative research should be used to define target groups and scalability. Through 

research it is also necessary to understand the community’s current engagement and practices with 

media, especially television. 

Overall, advisors were confident in the feasibility of the initiative and recommended the use of INEE 

Minimum Standards for Education, INEE Background Paper on Psychosocial Support and Social and 

Emotional Learning for Children and Youth in Emergency Settings, UNESCO Minimum Educational 

Standards for Education in Emergencies, and UNICEF Early Learning and Development Standards.    
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(See Appendix D: DRAFT Educational Framework) 

B. Summary of Small-Group Activities 

 
Participants were preassigned to collaborate in small groups to brainstorm answers to specific questions 

about the first draft of the SW and IRC ECD Humanitarian Response Initiative Educational Framework. 

Groups were composed of external advisors, IRC staff members and Sesame Workshop staff members 

and were assigned one of three curricular domains: Emotions Skills and Self-Respect, Community and 

Social Relations, and Early Learning. Facilitators and note takers were assigned to each group, and a 

volunteer served as presenters in the share-out following the small-group activity. Major themes that 

appeared in the presentations were: definitions; curriculum; children; parents and caregivers; 

community; and monitoring and evaluation.  

 

DEFINITIONS 

THEMES CONSIDERATIONS 

1)     Initiative 

• Create clear and concrete definitions for:  
     - Conceptual framework 
     - The community being served (for pilot phase) 
     - Success 
     - Type of intervention (generalist/community level;  
      stressed community; psychosocial intervention) 
     - Safety 
     - Overarching themes and building blocks 
     - Competency 

2)     Cultural context 

• Local community should create definitions for:  
     - Self-esteem 
     - Self-efficacy 
     - Self- respect 
     - Self- awareness 
     - Hope 
     - Optimism 
     - Gender equity 
     - Empathy vs. compassion vs. sympathy 
     - Markers of respect 
     - Independence 
     - Community 
     - Safety 

 

CURRICULUM 

THEMES CONSIDERATIONS 

1)     Foundations of  
          curriculum 

• Executive functioning skills. 
• Ways to express distress. 
• Neuroscience as explanation for behavior. 
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• Consider social aspect of preconflict to set the bar. 
• Do no harm. 
• Use existing programs and resources available in the      
community and internationally.  
• Rebuild a sense of hope with the incorporation of culturally 
defined values.  

2)     Literacy 

• Children impacted by conflict will have learned  
significantly less vocabulary words than children of the same 
age not in conflict settings.  
• There is a need to build emotional vocabulary. 
• Language should be communicated respectfully and with 
compassion.   

3)     Play 

• There is a high importance on the role of play when in child 
development and early education.  
• Activities such as painting, dancing, and storytelling  
can benefit the psychosocial well-being of children.  
• Use design technology by creating items such as toys with 
readily found low-cost materials.  

4)     Model 

• Focus should be on the process of learning rather than on 
attaining goals. 
• Neuroscience should be used to assess how children digest 
emotions and connect to an action that can be taken. 
• Create a strength-based model. 
• Place importance on reasoning, problem solving, and  
cooperative behavior in the classroom.  
• Create cognitive activities for kids and positive  
reinforcement for parents and caregivers.  

 

CHILDREN 

THEMES CONSIDERATIONS 

1)     Mental health and  
          trauma 

• Children have been exposed to death, violence, and 
different forms of displacement. 
• Memory has a significant impact on the mental health and 
resilience of children.  
• Children with special needs will need extra support. 
• Consider the social aspect of preconflict to set the bar. 

2)     Emotions 

• Children need ways to express distress. Suppressed 
emotions can transform into aggressive behavior, tantrums, 
and short attention spans. 
• Children are capable of empathy from 18 months of age. 
• The resilience of a child should not be forgotten.   

3)     Changing roles and  
          relationships 

• Dynamics between siblings, parents, and caregivers can 
change within emergency contexts.   
• Children may have missing family members due to family 
members being killed or hurt during conflict or being in 
different countries.  
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• Economic reasons may also lead to the child’s role reversal 
with the caregiver.   

4)     All children 

• Through the use of various forms of engagement and 
platforms, older children can also benefit from the content 
created. 
• All children need the opportunity to be children. This 
includes the abilities to play, express and feel emotions, use 
imagination, and create.   

 

PARENTS AND CAREGIVERS 

THEMES CONSIDERATIONS 

1)     Support 

• Parents and caregivers need practical information 
 about coping skills, the neuroscience behind behavior, and 
educational goals for their children.  
• Create "quick wins" that parents can see and measure. 
• Give parents and caregivers alternatives to habits  
rather than "lessons." (If primary caregivers resort to 
corporal punishment, give strategies for different ways of 
communication.) 
• Create forms of empowerment.  
• Assume that the literacy rate among the adult population 
varies. 
• Parents and caregivers can be made more aware of the 
importance of play in their child’s development and ability to 
learn.  

 

COMMUNITY 

THEMES CONSIDERATIONS 

1)     Host community 

• There are multiple layers of complexity (18 different 
communities from the refugee populations; historical 
tensions between Lebanon and Syria, as well as other 
countries; host community and Syrian children may not 
attend school together and may be taught by different 
teachers; and tension around accessibility to education and 
use of resources). 
• Refugee and host community share commonalities such as 
religion, the importance of education, and a growth 
mindset. 
• Host community may have social and technical  
infrastructures that can be used for the implementation of 
the initiative.   
• Focus on commonalities and difference as a source of 
strength and added value.  

2)     Displaced community 

• There are strengths within the refugee community, which 
should be highlighted (for example: talents; time; 
knowledge; common culture; social and communal support; 
and ability to recreate a sense of community). 
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MONITORING AND EVALUATION 

THEMES CONSIDERATIONS 

1)     Monitoring 

• Define how to measure for success.  
• Potential forms of success can include learning letters and  
numbers; children can read signs in the areas they live; 
children can handle a book (basic concepts of print;  
telling a story from a picture); school readiness; executive 
functions (paying attention and discipline); and follow basic 
standards of early literacy and numeracy. 

2)     Evaluation 

• Create and administer strengths and needs assessment. 
• Evaluate social and emotional learning.  
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C. Key Messaging  
 

During the presentations and small-group activities, participants named key terms for 

messaging. It was emphasized by many participants that messaging should be holistic, inclusive, 

positive, and interconnected. Below is a diagram that shows the key terms that were included 

by multiple participants.   

 

 

 

 

HOPE

SOLUTIONS

NORMALCY

DIGNITY

SELF-
RESPECT

VALUES

SELF-
ESTEEM

FAITH

EMPOWERMENT

RESPONSIBILITY

SOCIAL 
COHESION

COMMUNITY

CURIOSITY

RESPECT

DIVERSITY

UNIQUENESS

EMPATHY

TOLERANCE

INCLUSITIVITY
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III. CONCLUSION and NEXT STEPS  

 

Conclusion  

Overall, the global advisory meeting emphasized the timeliness of and necessity for the Sesame 

Workshop and International Rescue Committee ECD Humanitarian Response Initiative. Advisors 

and participants acknowledged SW and IRC’s capability to address the needs of children and 

families impacted by the atrocities of war, displacement, and ongoing conflict. Advisors were 

confident that through extensive research and preparation, SW and IRC are positioned to create 

powerful early childhood development and education opportunities that can empower children 

and caregivers, reestablish a sense of hope, and help children be children.  

The key components that were emphasized by advisors and participants were the importance 

of localized definitions, creating support, and monitoring and evaluation. It was concluded that 

curricular objectives need to, in part, be defined by the population we aim to serve.  Terms such 

as grief, respect, and independence, need to be contextualized based on local culture through 

various platforms such as storytelling and setting daily routines. Furthermore, changing 

dynamics and relationships as a result of displacement can cause stress for both children and 

adults. It was stated by multiple advisors that support for parents and caregivers needs to be 

created not only in tangent with materials for children but also independently of them, as toxic 

stress is experienced across generations. Defining success and setting clear outcomes and 

definitions to achieve that success were noted as paramount. Careful monitoring and evaluation 

will be important for the quality and sustainability of the initiative.  

 

Community engagement, creating holistic and inclusive curricula, and creating materials that fit 

the needs of both children and caregivers in our target audience will be instrumental in 

achieving the ambitious goals set by SW and IRC. Many stakeholders have showed their 

outward support, and it was established at the meeting that the initiative has the backing of the 

Ministry of Public Health of Lebanon. Advisors encouraged SW and IRC to seek out collaborative 

efforts with local organizations and initiatives that have had proven success in the region.  
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Next Steps  

 Move forward with the 15-month pilot, which will help us test language, formats, 

platforms, character appeal, and media access; and collect information from local 

advisors and primary caregivers regarding curricular domains to focus on.  

 Engage with beneficiaries through a rapid needs assessment, surveys, and review of 

existing data/assessments to help refine the educational framework and input into the 

initiative design and delivery mechanisms.  

 Integrate key recommendations from the advisory group and assessment of needs into 

the program design.  

 Translate the educational framework into Arabic and receive input from regional 

advisors and the community of beneficiaries regarding language/word usage as well as 

the values to embed. 

 Follow up with advisors about possible on-the-ground collaborators and ECD initiatives 

headed by UNICEF, INEE, and other international stakeholders.  
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Appendix A: Meeting Agenda 

 
Sesame Workshop and International Rescue Committee 

Early Childhood Development Humanitarian Response Initiative 
Sesame Workshop 

New York, New York 
 

AGENDA – Wednesday, 29 March 2017 
(DAY 1) 

 
18:30   Reception 
 
19:00   Dinner  
 
19:45   Welcome and Presentation  
   

Sherrie Westin, Executive Vice President, Global Social Impact and 
Philanthropy, Sesame Workshop 

 
Katie Murphy, Senior Technical Advisor, Early Childhood Development, 
International Rescue Committee 

______________________________________________________________________________ 
 

AGENDA – Thursday, 30 March 2017 
(DAY 2) 

8:30 – 9:00  Breakfast 
 
9:00 – 9:15  Welcome and Opening Remarks 

Sherrie Westin, Executive Vice President, Global Social Impact and 
Philanthropy, Sesame Workshop 
Jeffrey D. Dunn, President and CEO, Sesame Workshop 
Ciarán Donnelly, Senior Vice President, International Programs, International 
Rescue Committee  

 
9:15 – 9:30  Ice Breaker and Agenda Run-Through  
   Nada Elattar, Director, Educational Programs, Sesame Workshop  

Katie Murphy, Senior Technical Advisor, Early Childhood Development, 
International Rescue Committee  
 

9:30 – 9:45  Project Overview 
   Nada Elattar and Katie Murphy   

   
9:45 – 10:15  Curriculum Overview 

  Dr. Abigail Bucuvalas, Senior Director, Educational Programs, Sesame Workshop 
 
10:15 – 11:20  Feedback on Curriculum and Overview from the field: Child Focus, Q&A  
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   Dr. Rabih El Chammay, Head of National Mental Health Program,  
   Ministry of Public Health, Lebanon (15 minutes) 
  

Dr. Pia Rebello Britto, Global Chief and Senior Advisor, Early Childhood 
Development, UNICEF (15 minutes) 

 
Dr. Hirokazu Yoshikawa, Professor of Globalization and Education; Co-director, 
Global TIES for Children Center, New York University Steinhardt (15 minutes) 
 
Q&A (20 minutes) 

  
11:20 – 11:30       Coffee Break 
 
11:30 – 12:35 Feedback on Curriculum and Overview from the field: Caregiver Focus, Q&A 
 
 Dr. Ghassan Issa, Director, Arab Network for Early Childhood Development (15 

minutes) 
 
 Dr. Sally Grantham-McGregor, Emerita Professor for International Child 

Health, University College London (15 minutes) 
 
 Dr. Catherine Panter-Brick, Director, Program of Conflict, Resilience and 

Health, Yale University (15 minutes) 
 

Q&A (20 minutes) 
 

12:35 – 13:00 Q&A Continued, Summary and Introduction to Post-lunch Small-Group 
Activities (pre-assigned groups) 

 
13:00 – 14:00  Lunch  
 
14:00 – 15:00  Small-Group Activity 
 
15:00 – 16:00  Small-Group Presentations 
 
16:00 – 16:15  Coffee Break 
 
16:15 – 17:00  Final Discussion/ Q&A Continued 
 
17:00 – 17:15  Meeting Summary and Next Steps 
 
17:15 – 17:30  Meeting Evaluation and Closing
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Appendix B: Advisor Biographies 

 
Rabih El Chammay, Head of National Mental Health Program 
Ministry of Public Health, Lebanon 
 
www.moph.gov.lb  
rchammay@moph.gov.lb  
 

Dr. Rabih El Chammay is a psychiatrist and currently the head of 
the National Mental Health Program at the Ministry of Public 
Health in Lebanon. After founding the program, he leads the 
development of their first National Mental Health and 
Substance Use Strategy, 2015–20, aiming at reforming the 
mental health system in Lebanon towards community-based 
mental health services in line with human rights and the latest 

evidence. He is a member of the department of psychiatry at the faculty of medicine at Saint Joseph 
University in Beirut. 

He has a special interest in public mental health and more specifically in refugee mental health system-
strengthening. He has been working on these topics in the Middle East and North Africa regions, as well 
as on the international level with various agencies such as the World Health Organization, United 
Nations Higher Commission for Refugees, United Nations International Children’s Fund, International 
Medical Corps, and many other nongovernmental organizations.  
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Pia Rebello Britto, Global Chief and Senior Advisor, Early 
Childhood Development 
UNICEF 
 
www.unicef.org   
pbritto@unicef.org  
 
Pia Rebello Britto, Ph.D., Global Chief and Senior Advisor, Early 
Childhood Development, UNICEF, is internationally renowned 
for her expertise in early childhood policy and programs. Prior 
to joining UNICEF, she was an assistant professor at Yale 
University, New Haven, CT, USA.  

Dr. Britto has worked on developing, implementing, and 
evaluating early childhood programs and policies around the world.  In particular, she has strengthened 
the application of evidence for programming; promoted the role of governance and finance of national 
systems in achieving equity, access and quality; developed and evaluated models for implementation of 
quality early childhood services; and supported the role of parents and caregivers, including women’s 
economic empowerment.  Most recently, Dr. Britto is involved in work examining the relationship 
between early childhood and peace building. Within the United States, Dr. Britto is known for her 
scientific work on young children's early literacy development, early intervention program evaluations, 
and identity development of Muslim and Arab children. 

Dr. Britto is the recipient of several national and international grants and awards in recognition for her 
work, has published numerous books, articles, chapters, and reports, and has presented extensively at 
conferences, meetings, and workshops (academic and nonacademic) globally. Britto obtained her Ph.D. 
in Developmental Psychology from Teachers College, Columbia University, in 1999. 
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Ghassan Issa, Director 
Arab Network for Early Childhood Development  
 
www.mawared.org  
arcgi@mawared.org  
 
Dr. Ghassan Issa is a Lebanese medical doctor with a 
postgraduate degree in pediatrics from the American University 
of Beirut Medical center in 1980. He is the cofounder and the 
General Coordinator of an Arab regional nongovernmental 
organization, The Arab Resource Collective (ARC), which was 
established in 1988 for better childhood, health for all, and 
community development in the Arab region. 
 

Dr. Issa is the director of the Arab Network for Early Childhood Development, Chairperson of the 
Lebanese National Certification Committee on Poliomyelitis Eradication, and the Senior Advisor of the 
National Strategy for Early Childhood Development for the Lebanese Higher Council of Childhood. He is a 
member of the Technical Advisory Committee on Early Childhood Development of the International 
Pediatrics Association (IPA), the board of the International Developmental Pediatrics Association (IDPA), 
and the Middle East and North Africa Health Policy Forum. Dr. Issa has also served in the pediatrics 
department of the Lebanese University faculty of medicine, on the board of the Lebanese Pediatrics 
Society, and on the Continuous Medical Education committee of the Lebanese Syndicate of Physicians.  
 

 
Sally Grantham-McGregor, Emerita Professor for International 
Child Health 
University College London  
 
www.ucl.ac.uk 
sallymcgregor@yahoo.com 
 
Dr. Sally Grantham-McGregor trained in medicine at St. Mary’s 
Hospital Paddington and worked at the Tropical Metabolism 
Research Unit at the University of the West Indies from 1974 
until joining ICH in 1995. She was the chair of the Steering 
Committee for the first Lancet series on Child Development in 
Developing Countries and has contributed to all subsequent 
ones.  

 
She has designed and evaluated interventions for disadvantaged children and has published over 200 
peer reviewed articles and written book chapters. She was an adviser to the British Government and the 
Royal College of Pediatrics and Child Health. She was a member of the Task Force on Iron for the UK 
Scientific Advisory Committee on Nutrition and of the Advisory Board for Early Childhood Program for 
Open Society Foundation, and is a member of the Advisory Panel on Early Childhood and Readiness to 
Learn for the Inter-American Development Bank, Washington, DC.  

 

 

http://www.savethechildren.org/
mailto:Rdeshpande@savethechildren.org
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Catherine Panter-Brick, Director, Program of Conflict, Resilience, 
and Health 

Yale University 
 
www.anthropology.yale.edu   
Catherine.panter-brick@yale.edu  
 
Catherine Panter-Brick, M.A., M.Sc., D.Phil., is a medical 
anthropologist, trained in human biology and the social 
sciences.  She directs the Program on Conflict, Resilience, and 
Health at the MacMillan Center for International and Area Studies, 
and the Anthropology Program on Stress and Family Resilience.  She 
is also the Senior Editor (Medical Anthropology) of the 
interdisciplinary journal Social Science & Medicine. Panter-Brick 
holds a joint appointment in the Department of Anthropology and 

the Jackson Institute for Global Affairs, and a secondary appointment at the School of Public Health.  She 
actively serves on the Steering Committee of the Yale Women’s Faculty Forum (WFF) and the Global 
Health Initiative (GHI).  Prior to coming to Yale, she was a Professor of Anthropology at Durham 
University and a Fellow at St Hugh’s College, Oxford University.   
 
Her current research focuses on youth in global adversity, addressing issues of risk and resilience in 
contexts of poverty, disease, famine, armed conflict, and social marginalization.  She has directed over 
40 interdisciplinary research and evaluation projects in Afghanistan, Ethiopia, the Gambia, Jordan, Nepal, 
Niger, Pakistan, Saudi Arabia, Tanzania, and the United Kingdom. Her teaching at Yale includes 
interdisciplinary courses on global health, equity, and mental health, and seminar classes on violence, 
resilience, and humanitarian interventions.   

For her work in humanitarian and conflict areas such as Niger and Afghanistan, Panter-Brick was 
awarded the Lucy Mair Medal by the Council of the Royal Anthropology Institute of Great Britain and 
Ireland. This award honors excellence in the application of anthropology to the relief of poverty and 
distress and to the active recognition of human dignity. She has also been appointed a Senior Research 
Fellow in the Crisis Prevention and Post-Conflict Unit of Agence Française de Développement (AFD) and a 
Research Associate of the Centre National de la Recherche Scientifique (CNRS). 

She has published extensively on hope, trauma, and mental health in Afghanistan; decision-making and 
survival in Niger; public health interventions in Nepal, the UK and the Gambia; and markers of stress in 
contexts of violence and homelessness. She leads the Early Childhood Peacebuilding Consortium with 
other faculty at Yale and the United Nations, to disseminate scientific research and advocate for better 
policies on violence prevention. 
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Hirokazu Yoshikawa, Professor of Globalization and Education; Co-
Director, Global TIES for Children Center 
New York University Steinhardt 
 
www.steinhardt.nyu.edu 
hy2042@nyu.edu  
 

Dr. Hirokazu Yoshikawa is the Courtney Sale Ross Professor of 
Globalization and Education at NYU Steinhardt and a University 
Professor at NYU, and Co-director of the Global TIES for Children 
center at NYU. He is a core faculty member of the Psychology of 
Social Intervention program and a faculty affiliate of the 
Metropolitan Center for Equity and the Transformation of Schools 
and of the Institute on Human Development and Social Change at 
NYU. He is a community and developmental psychologist who 

studies the effects of public policies and programs related to immigration, early childhood, and poverty 
reduction on children’s development. He has also conducted research on culture, sexuality, and youth 
and young adult development in the contexts of HIV/AIDS risk and prevention and is currently 
conducting research on gay-straight alliances. He conducts research in the United States and in low- and 
middle-income countries.  

Previously he served as the Walter H. Gale Professor of Education at the Harvard Graduate School of 
Education, and as its academic dean. He currently serves on the Leadership Council and as the Co-chair 
of the early childhood development and education workgroup of the U.N. Sustainable Development 
Solutions Network, the research and technical group advising the Secretary-General on the post-2015 
global development goals. His research has been funded by the National Science Foundation, the 
Institute of Education Sciences, the National Institutes of Health, and several foundations.  

He has served on the Board on Children, Youth and Families of the National Academy of Sciences, the 
Early Childhood Advisory Committee of the Inter-American Development Bank, the National Board on 
Education Sciences (the board of IES), and the DHHS Advisory Committee on Head Start Research and 
Evaluation for the Clinton and Obama administrations. In 2014 he was elected to the National Academy 
of Education. He has received two awards for mentorship of ethnic minority students from the American 
Psychological Association. He obtained his Ph.D. in clinical psychology from NYU. 
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Appendix C:  List of Participants 

ADVISORS 

 

 

 

 

 

 

 

 

 

 

INVITEES 

NAME and TITLE COMPANY 

Pia Rebello Britto 
Global Chief and Senior Advisor, Early Childhood 
Development 

UNICEF 
 

Rabih El Chammay 
Head of National Mental Health Program 

Ministry of Public Health, Lebanon 
 

Sally Grantham-McGregorEmerita Professor of 
International Child Health 

University College London 
 

Ghassan Issa 
Director 
 

Arab Network for Early Childhood 
Development 
 

Catherine Panter-Brick 
Director 
 

Program of Conflict, Resilience and 
Health, Yale University 
 

Hirokazu Yoshikawa 
Professor of Globalization and Education; Co-director 

Steinhardt, New York University; 
Global TIES for Children Center 
 

NAME and TITLE COMPANY 

Lawrence Aber 
Professor of Psychology and Public Policy 

Steinhardt, New York University 
 

Carine Allaf 
Senior Programs Advisor 

Qatar Foundation International 
 

Cairo Arafat 
Managing Director 

Bidaya Media 
 

Dean Brooks 
Director 

Inter-Agency for Education in 
Emergencies (INEE) 
 

Paige Casaly 
Associate Policy Officer 

UNHCR 
 

Alexandra De Filippo 
Senior Advisor 

Behavioural Insights Team 
 

Ann Deer 
Advisor 

International Committee of the Red 
Cross 
 

Helen Egger 
Professor and Department Chair; Director 

New York University Langone; Child 
Study Center at NYU 
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Eduardo Garcia Rolland 
Early Childhood Development Specialist  

UNICEF 
 

Samira Halabi 
Education Specialist 

World Bank 
 

Mark Kabban 
Graduate Student 

Harvard University 
 

Keith D. Kall          
Senior Director Strategic Partnerships 

World Vision 
 

Amr Koura 
CEO 

Alkarma Edutainment 
 

Amin Marei 
Graduate Student 

Harvard University 
 

Phyllis Magrab 
Professor of Pediatrics 

Georgetown University 
 

Lindsay Moore 
Advisor 

Behavioural Insights Team 
 

Nour Mounajed 
Graduate Student 

Harvard University 
 

Ilham Nasser 
Senior Researcher and Educational Specialist 

Salam Institute for Peace and 
Justice 
 

Paul Oburu 
Research Associate Professor and Project Director 

Steinhardt, New York University; 
Global TIES for Children Center 
 

Andrew Painter 
Senior Policy Advisor 

UNHCR 
 

Philip Spoerri 
Permanent Observer and Head of Delegation 

International Committee of the Red 
Cross 
 

Sarah Strader 
Graduate Student 

Harvard University 
 

Samira Nikaein Towfighian 
International Education Policy Specialist 

World Bank 
 

Mo Tantawi 
SVP Communications 

Alkarma Edutainment 
 

Tisha Verma 
Graduate Student 

Harvard University 
 

Alice Wuermli 
Associate Director 

Steinhardt, New York University; 
Global TIES for Children Center 
 

Aisha Yousafzai 
Associate Professor of Global Health 

Harvard T.H. Chan School of Public 
Health 
 

Princess Sarah Zeid  
Global Maternal and Newborn Health Advocate and 
Chair 

Every Woman, Every Child, 
Everywhere 
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BERNARD VAN LEER and OPEN SOCIETY FOUNDATIONS 

NAME and TITLE COMPANY 

Tina Hyder 
Deputy Director, Early Childhood Program 

Open Society Foundations 
 

Joan Lombardi 
Senior Advisor 

Bernard van Leer Foundation 
 

Sweta Shah 
Senior Early Childhood Development Advisor 

Bernard van Leer Foundation 
 

 

INTERNATIONAL RESCUE COMMITTEE 

NAME and TITLE COMPANY 

Ela Anil Ergun 
Program Officer for Syria Regional Response 

IRC 
 

Katharine Davis 
Field Design Lead 

IRC 
 

Silvia Diazgranados Ferrans 
Senior Researcher, Education 

IRC 
 

Ciaran Donnelly 
Senior Vice President, International Programs 

IRC 
 

Paul Frisoli 
Senior Technical Advisor, Education 

IRC 
 

Ravi Gurumurthy 
Vice President, Strategy and Innovation 

IRC 
 

Amelie Lissot 
Associate General Counsel 

IRC 
 

Kathleen McCarthy 
Associate Director, Institutional Philanthropy and 
Partnerships 

IRC 
 

Katie Murphy 
Senior Technical Advisor on Early Childhood 
Development 

IRC 
 

Austin Riggs 
Director, Research and Development 

IRC 
 

Kellie Ryan 
Senior Communications Officer 

IRC 
 

Jamie Weiss-Yagoda 
Policy Advisor, Education 

IRC 
 

Katelin Wilton 
Early Childhood Development Program Officer 

IRC 
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SESAME WORKSHOP 

NAME and TITLE COMPANY 

Estee Bardanashvili 
Senior Producer Media Production International 

Sesame Workshop 
 

Jeanette Betancourt 
SVP Community Engagement 

Sesame Workshop 
 

Ellen Buchwalter 
VP International Philanthropy 

Sesame Workshop 
 

Abigail Bucuvalas 
Director Educational Programs International 

Sesame Workshop 
 

David Chan 
VP and Deputy General Counsel 

Sesame Workshop 
 

Sophia Collas 
Intern 

Sesame Workshop 
 

Yasemin Corzo 
Intern 

Sesame Workshop 

Lilith Dollard 
Senior Manager Educational Programs International 
Social Impact 

Sesame Workshop 
 

Jeffrey Dunn 
President and CEO 

Sesame Workshop 
 

Nada Elattar 
Director Educational Programs International Social 
Impact 

Sesame Workshop 
 

Kim Foulds 
Content Research 

Sesame Workshop 
 

Will Fowler 
VP Strategic Planning 

Sesame Workshop 
 

Laura Goldman 
Strategic Planning 

Sesame Workshop 
 

Bosun Jang 
Senior Manager, International Social Impact 

Sesame Workshop 
 

Meredith Jacobson  
Senior Director Social Impact Marketing 

Sesame Workshop 
 

Brown Johnson 
EVP and Creative Director 

Sesame Workshop 
 

Sheila Kelly 
Chief Development Officer 

Sesame Workshop 
 

Kara Koch 
Producer Media Production International Social Impact 

Sesame Workshop 
 

Shanna Kohn 
Project Manager Educational Programs International 
Social Impact 

Sesame Workshop 
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Danny Labin 
Vice President of Global Programs 

Sesame Workshop 
 

Alyson Moskowitz 
Project Coordinator, International Social Impact 

Sesame Workshop 
 

Andrea Palumbos 
Senior Producer 

Sesame Workshop 
 

Stephanie Patrucco 
VP Partner Relationships 

Sesame Workshop 
 

Shari Rosenfeld 
SVP Intl Social Impact 

Sesame Workshop 
 

Joseph Salvo 
EVP and General Counsel 

Sesame Workshop 
 

Elizabeth Salvatore 
Director, Philanthropic Development  

Sesame Workshop 
 

Katie Sigelman 
Director SIP 

Sesame Workshop 
 

Kyishea Stewart 
Senior Manager Project Finance 

Sesame Workshop 
 

Rosemarie Truglio 
SVP Content 

Sesame Workshop 
 

Solange Van Loo 
VP Marketing & Brand Management 

Sesame Workshop 
 

Sherrie Westin 
EVP Social Impact and Philanthropy 

Sesame Workshop 
 

Steve Youngwood 
Chief Operating Officer 

Sesame Workshop 
 

 

 
 
 
 

 

 
 
 
 
 

 

 
 
 

 


